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Editorial

We are delighted that issue 104 of Library andimi@tion Research embraces
content from the widest possible range of profesdienvironments. We have
contributions from practitioners and academics, fameh multiple sectors,
including school, public and academic librariefere is something for everyone!

July 2009 saw one of the largest audiences of Uitlal2609 gather to hear John
Feather speak on the subject of ‘The informatiarnety: does it need the
information professions?’. Being clear to diffetiate between the need for the
professionand the need for informatigrofessionalsFeather’s talk sparked a
lively debate and we are delighted to publish thpeep here.

You may read for yourself whether Feather belidhias the information
professions are necessary, but one of his concisissoechoed by another
Umbrella speaker: the need for a research-drivedeace base for the
achievements of the information profession. Grastitchie discusses an
evidence-based approach to school librarianshguiag that this sector needs
large scale research to support national changeslicy — and of course buy-in
from school librarians to render policy change eifes.

A third Umbrella speaker, Carolynn Rankin, and ¢@lteagues describe methods
used to assess the impact of a national initiatiygublic libraries: the National
Year of Reading. Firmly rooted in the prioritiesdagoals of the key stakeholders
(the MLA, local government and the project partaifs themselves), the project
is now well positioned to provide evaluative makthat may be used for
advocacy with a range of audiences including laca central government.

In common with the remaining papers in this isf&nkin’s article has a strong
focus on the methodological challenges of perfogiils research. Both Rankin
et al.and Briddoret al. used mixed methods approaches to collecting and
analysing data for their research and both artiotsefit from some detailed
description of these methods (see for example Ratlal.’ssection on computer
assisted qualitative data analysis software). d@nicet al. have taken advantage
of the online journal format to provide a copy loéir questionnaire as a
supplementary file; to view this, just click on tivgk alongside the main paper.

For those new to LIS research, or for those supmpdthers branching out into a
new research area, Janet Clapton offers a triedesteld method of establishing
current knowledge. Drawing on her extensive exgmee of background scoping
in the field of Social Care, Clapton describes st manages the scoping
process and illustrates this by identifying a ranfEelS resources. Clapton’s list
is replicated on the resources section of the kjbaad Information Research
Group websiteand new suggestions are welcomed.

! http://www.umbrella2009.org.uk/index.html

2 http://www.cilip.org.uk/specialinterestgroups/bygdi/research/links
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Finally, we are pleased to include several new lreglews on a range of very
practical and relevant topics. Qualitative reskamformation literacy, web
accessibility and library planning and refurbishingil all resonate with readers.

Don’t forget, if you have any views on the papaublshed in Library and
Information Research you are welcome to leave anoemt — simply click on
‘Add comment’ in the Reading Tools to the righttloé paper. If you wish to
view other people’s comments then click on ‘Add coemt’ and then ‘Cancel’.

Miggie Pickton
Louise Cooke

M. Pickton, L.Cooke 2
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Theinformation society: Doesit need the infor mation
professions?

John Feather

Abstract

A profession is constituted by a group of peoplthwi shared body of knowledge
and skills, based on formal training and well dedircriteria. But the knowledge
and skills which characterise the information pssfen, as defined by CILIP in
the Body of Professional Knowledge and other doausjyeare no longer confined
to those who describe themselves in this way, @rday attachment to the
information profession as traditionally defined.elppaper discusses how this
group do, can and should contribute to the so-gaitdormation society’. It
challenges the idea that information society igself something new, and
focuses more on the concept of the ‘knowledge emghm which information
(and therefore information workers) have a key.rolee challenge for the
profession is to go beyond its own recognitionte®knowledge, skills and
insights, and to persuade others of the contributiand they) can make.

The CILIPBody of Professional Knowledggeunequivocal in its claims for the
information professions:

The knowledge base defined in this paper has beepted by CILIP (Chartered
Institute of Library and Information Professionads)d establishes the unique
knowledge, which distinguishes library and inforroatprofessionals from
professionals within other domains.

(CILIP, 2009D)

The document is wide-ranging and not lacking intdeet this statement is not
beyond question, especially when put in the corméanother of CILIP ©bita
dicta, this time describing itself:

John Feather

John Feather is Professor of Library and Inforrmastudies, Loughborough
University, UK.

Email:|.p.feather@Ilboro.ac.uk

Received 17 July 2009
Accepted 19 July 2009 3



Library and Information Research
Volume 33 Number 104 2009

CILIP: the Chartered Institute of Library and Infoation Professionals is the
leading professional body for librarians, informai specialists and knowledge
managers.

(CILIP, 2009a)

The ‘library and information professionals’ refedr® in the Body of
Professional Knowledgare presumably to be equated with the ‘librarians,
information specialists and knowledge managerthastrap line from the CILIP
Website. Yet juxtaposing the ‘professionals’ angl ‘gpecialists’ in this way
raises some interesting and perhaps disturbingignesabout what constitutes
this profession — or these professions!? — and wliatacterises their alleged
uniqueness. In this paper, | want to address thesstions, and in suggesting
some of the ways in which they might be answergthll also say something
about the relationship between professional praaid research which will, |
hope, be of interest to members of LIRG.

The concept of ‘profession’ is one which is carlgfghfeguarded, especially by
those who consider themselves to belong to one Oifierd English Dictionary
(OED) defines it as

An occupation in which a professed knowledge oessubject, field, or science is
applied; a vocation or career, especially one timalves prolonged training and
a formal qualification

(s.n.l.7 a.)

The essential elements are the application of kedgé, the prolonged training
and the formal qualification. But there is a dedpger of social meaning of
which these cold words barely give a flavour. Ofhthe OED’s quotations hints
at it:

Profession in our country is expressly that kindo$iness which deals primarily
with men as men, and is thus distinguished fromadd; which provides for the
external wants or occasions of men.

This definition, from a work by the Christian SdgaF. D. Maurice, published in
1839, does not evade the real issue, and nor Hed3ED’s note on its own
original definition in 1908:

Now usually applied to an occupation considereldgsocially superior to a
trade or handicraft; but formerly, and still in \gdr (or humorous) use, including
these.

(s.n.ll.b, headnote).

Here we have it. The professions - at least in &md)(‘our country’) — are more
than mere occupations, and are certainly distnoechftrade. Professions cater for
people’s ‘inner needs’, whether those needs aréusgi physical or intellectual.
Professional people will of course accept feesatarees for their services, but
they are not tradesmen for whom profit is the anftive. Only by way of a joke
do we describe shopkeeping or plumbing as a priofess

New professions can of course evolve. Indeed througthe 19 century they
proliferated. There was — and is — a peculiarlyisitiway of signifying the point
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of transition from occupation to profession: thenfation and public recognition
of a professional body. A handful of such bodiegehstatutory authority to
control entry and practice. Most do not, but thtotigeir royal charters or
charitable objectives lay claim to regulating stamis, which typically have some
form of recognition in the wider community.

The British concept of Public, Statutory and RetpulaBodies — PSRBs — is
central to our understanding of what it means w@lifuand practice as a member
of a profession. In the non-statutory professitisyever, these are merely the
outward forms. The real defining factors of thefpssion are the knowledge and
skills which practitioners possess and exercigs.tliese that the CILIBody of
Professional Knowledgeied to capture. It is the expectation that thdi be
acquired through a formal programme of training eddcation and that there is a
system of progressive attainment from entry leggirofessional leadership. But
information work, like most of the non-statutoryfessions, is not and could
never be a closed shop. It never has been andel@spiproliferation of
professional education in the second half of tHe @ntury there is no sign of it
becoming so. Indeed, we might argue that exac#yoftposite trend can be seen.

There has been much talk in recent years of deepsainalisation, a phenomenon
not unique to information work. We hear it fromdkars concerned about the role
of classroom assistants, we hear it from doctoth@gswatch the growth of the
auxiliary professions in the healthcare sector,wadear it from librarians who
see people without formal qualifications take ostpavhich have traditionally
been associated with qualified professionals. Thezanany alleged
manifestations of this trend. As local authoritiese combined formerly separate
directorates into larger units, public libraries/a found themselves with culture
and leisure services, or perhaps with educatioth tie most senior officer

having no background in library and information twdn many universities, the
fashion — now beginning to reverse — for combidibgaries with IT services and
sometimes with other learning support serviceshaalsthe same effect. Across
the whole LIS sector we find staff who are unddrtgkasks which fall well

within CILIP’s definition of professional work buieither are nor are required to
be professionally qualified in the sense in whidhIE would understand it.

Some of these developments have of course bedicalbyi or financially driven.
But, paradoxically, one of the most important fastioas been the recognition of
the increased importance of information, of thecalbed information society.

The ‘information society’ has become a familiar gd®; it is even the title of a
European Union programme and a portal on its Wel§gtiropean Commission,
2009), not to mention of a journal and a numbdraks. But what do we mean
by it? In practice, the EU associates it with tegelopment and use of
information and communications technologies. Betphrase is intended to
imply far more than that. It means, in essencecesy in which knowledge and
information are the building blocks of the soclitical and economic structures
through which it operates. The information socistthe manifestation of the
knowledge economy predicted by Machlup (Machlu2)@nd analyzed by
Porat (Porat, 1977) in the 1960s and 1970s; ierBaps also the ‘post-industrial
society’ of Daniel Bell (Bell, 1974) and others whiwas much discussed at about
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the same time. Broadly speaking, what these wri#ansdeveloping around them
was an economy driven not by extraction and manurfisg but by the creation
and interchange of knowledge and information. Tiwedicted that the successful
economies of the future would be those which faktploited these drivers in the
way that the successful economies of th® 48d early 28 centuries had been
those which were based on activities such as coahgiand steel-making. In this
new economy, all the key workers would be knowledgekers and their raw
material would be information.

Forty years later, we can see that some of thictia to pass, although in the
way of social prophecy it has not worked out exaatl it was expected to do. But
the details are less important than the commornily belief that information and
information systems are now fundamental to the wayive and work. Yet that
very statement should give us pause for thoughd.KEy word is ‘now’, because
it makes us ask when information was fundamental. The transmission of
knowledge, both explicit and tacit, is one of tiedining characteristics dfomo
sapiens The development of complex languages, and thénriater development
of the means of recording them in a way which lsatransmitted over time and
distance, has enabled us to become the dominatiespn the planet. Being able
to transmit knowledge and information means thahexe been able to enhance
it rather than merely accumulate it, as we adth¢éoréceived knowledge store by
creating new knowledge in each generation. Thabbkas happening at least
since the first writing systems were developedmmiddle east about five
thousand years ago. The invention of printingt fireeast Asia in the lcentury
and then separately in western Europe in the mitle&Bitury, made the process
more efficient. The knowledge store could morelgds encapsulated, preserved
and transmitted and hence even further enhancegslia genuinely revolutionary
technology, but it can be argued that it merelylmBtter what had previously been
done less well. And when we look at the historyhef 500 years after Gutenberg,
we see an increasing European, and especially mdsteopean, dominance over
the whole world. The west’s head start in develg@n efficient communication
technology was a significant factor in this devehgmt.

Computers were invented in a world which was alye@th in knowledge and
information and one in which the advanced economie already moving away
from the traditional industrial economic model tod&one based on knowledge
creation and exploitation. There is no doubt thaterthan any previous
technology they have facilitated a quantum leapuncapacity to store, process
and transmit information. This audience needs namrding of that — those of us
born in the age of the card index can never fathét the 1970s and 1980s as the
scale of the transformation became clear, there Wequent and fevered
discussions among people like us in which spediker speaker foresaw a golden
age of information and therefore for informatiof@ssionals.

Up to a point that has happened. We have bettessa¢o more information than
at any time in human history. And ‘better’ does just mean less restricted or
easier to find, it actually means qualitativelytbethan anything which went
before. Simple examples will illustrate the poldaw do | know what happened
in the House of Commons yesterday? — | click. How find the time of my
train? — I click. Moreover, with a comparativehekpensive mobile device, | can

J.Feather 6



Library and Information Research
Volume 33 Number 104 2009

do this pretty well whenever and wherever | liktislis indeed a golden age for
information access. But is it one for informatiaofgessionals?

The answer to that question is buried in how ti@mation is actually organized
and retrieved. Society has been transformed aydéeeel and in almost every
aspect. At the personal level, the information stycmeans the capacity not
merely to find out, but to do — to tax a car, tdarone’s shopping from a
supermarket, to book a seat at the theatre. Thibése the early prophets of the
information age (a phrase in common use beforappbned, and now largely
fallen into desuetude) were not entirely accuratdough they were remarkably
prescient at the macro level, what was not envidagges the pervasiveness of the
communications dimension of digital technologieslded, as late as the early
1990s, politicians, including some very IT-savvyifi@ans like Bill Clinton and
Al Gore, were still talking in terms of wired netrks using metaphors derived
from road systems. The more or less simultaneouslaiement of ubiquitous
mobile technologies and the World Wide Web — batidpcts of the mid-1990s —
actually completed the transformation. At the mileneel, access to information
has become personal.

As information professionals, we understand thatfahis is possible only
because of the structure of the programs, systecheéormation resources
which actually make the Web work, which sustainriewvorks, and which
constitute individual Web sites and databasesfd@ull but a tiny handful of
users this is as irrelevant as a knowledge of ge@dbis to the average car driver.
The contribution of information professionals isaaifferent level. The
development of the Web illustrates this perfedlgrners-Lee set out to solve a
very practical and urgent problem in informationnagement. He turned to a
proposal (hypertext) which had been developedcahaeptual level some twenty
years earlier but never seriously pursued becdgstethnology was inadequate,
and added to it some design features which weresrpasisible by the advances in
interface design. Some of this work drew on theknadrinformation researchers,
and some on skills analogous to those of informagpimfessionals. If we look at
Google or Microsoft today, we find them employihgusands of people, directly
and indirectly, whose core skills are among thassedbed in CILIP’Body of
Professional Knowledgeas well as others whose research and development
activities are focused on information storage, m@nmanipulation and retrieval.
The public interface with information content igi@asingly one which involves
no immediate human contact, but specialist inforomatvork of the highest order
is necessary for this to be achieved.

Of course, there are still information professienahose work is built around
working with clients. Some of them work in publi@eing agencies like libraries,
information service providers and advice bureatgyTare employed in the

public and the private sectors, and they brindnéartwork the knowledge and
understanding which enables them to help theintdieWhy are they still needed?
Partly no doubt because a professional can dmthanore efficiently, but it

would be a feeble justification for a professioalifit could do was save a little
time and money on jobs which clients could do Famiselves. The deeper answer
lies in the ability to help the client to identifys or her real needs and then to
satisfy them. And if that sounds remarkably like Work of a librarian, that is

J.Feather 7
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because it is. Libraries have many different rotes of the most important in the
information society is that they are a cost-effextivay of providing access to the
complex and high-level specialist information whathprofessionals need if they
are to function in the knowledge economy, the imfation society.

All of which brings me back to the question in nup4itle, which was very
carefully posed. It was ‘Does it need the inforrmaprofessions not information
professionalslf the question were to have been framed in tesns
‘professionals’, the answer would be obvious enoughis ‘yes’. But framed as |
have done, it is more difficult. We need to go baxkhe OED definition in which
‘prolonged training and formal education’ is meraty exemplification of an
‘occupation in which a professed knowledge...is aplj this is the knowledge
base which allegedly distinguishes information pssfonals from ‘professionals
in other domains’ (CILIP, 2009b). While CILIP ackmedges an ‘overlap with
the knowledge bases of other professions, sudheaBritish Computer Society,
UK Council for Health Information Professionals ahd Records Management
Society’, there is little in the Core Schema whiglnot generically applicable to
many other professions. It would not be difficaltatdapt many of the statements
to apply to barristers, architects or nurses whegee is a similar relationship
between conceptual underpinning, a knowledge badea gool of information
applied for the benefit of clients. So the distmeness lies perhaps in what the
Body of Professional Knowledgalls the ‘Applications Environment'.

Here a somewhat stronger case be made. Some gjje¢biications are very
specific indeed, relating for example to the nedafworking knowledge of the
relevant aspects of the law relating to informatiethical issues in relation to
client confidentiality and other rights; and worgiwithin the governance
framework of the organisation. The legal issuegparécularly important, and
becoming more so as questions about data proteftemdom of information and
copyright occupy an increasingly prominent placeroader political agendas. In
the explication of the Core Schema itself ther@ s¢éatement about the role of the
information professional in promoting informatiatetacy, although little
consideration of any obligation to help clientsrtaximise the benefits they can
obtain from information — not least by showing thérat it exists. And nowhere
Is anything said about how the profession is tonute its allegedly unique role in
relation to all of those whose work is said to lhne@me way comparable.

This is not simply, or even primarily, intendedaasritique of theBody of
Professional Knowledgd& he problem is more deeply rooted. If we lookhat
graduate-level workers who are professionally caomee with information, we
find that only a small percentage are actually mensof CILIP and even fewer
actively engaged with it. University programmes ethare unquestionably a
preparation for information work — programmes ifolmation Management or
Information Systems, for example — do not seek Elatcreditation. Why not?
Because they cannot see the benefit of doing sd.y&hin many cases these
programmes are highly regarded and their graddiatggrofessional
employment. We actually have very little underdiag of public perceptions of
information work. | do not mean by that anotherjgebto look at the public
image of librarians — we have had more than enaddat. | mean a serious
engagement with public perceptions of the inforpragociety, how it operates

J.Feather 8
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and who drives it. There is a research agendaihevhich academic and
practice-based researchers, like the members d&Ltdeuld very usefully work
together. Yet any attempt to define that agendaare detail will immediately
show us that LIS specialists — whether academigsamtitioners — are merely one
of many groups of players and not perhaps the mgzirtant. To see some
evidence for this, consider the pages on the EP&RREsite dealing with the
programme called ‘The Digital Economy’, developadonjunction with AHRC
and ESRC, itself a measure of the range of dismpland interests which it
covers. (EPSRC, 2009). Nowhere in this progransleere any
acknowledgement of the existence of an informapiaiession. Here indeed is a
research agenda, but it is one which crosses tinedamies of disciplines and
professions to the point at which the boundarieknger meaningfully exist. LIS
researchers should be exploring those boundaoekinlg beyond them and
working with those who occupy adjacent territondsose own borders are
equally ill-defined and porous.

So does the information society need the infornmgpifession? It certainly
needs those who constitute it; it needs their tsigknowledge and skills. But we
live, as | suggested earlier, in a deprofessiomgligorld. Indeed this is
becoming one of the defining characteristics ofitfi@rmation society itself. We
need to focus more on the application of our ps#dknowledge and rather less
on the formal qualification. | know of course ti@&LIP has tried very hard to
open its arms and it doors. But there is a long teayo if we are all to play the
part that we could and should in the knowledge-th@&®nomy which is no
longer a prophecy but a present reality. To achibaewe need a sounder
research-driven evidence base for the significamckeachievements of the
information profession. That should be at the ajréhe practice-based research
agenda for the future; LIRG, not least throughrit®lvement in the newly
formed Research Coalition (Kenna, 2008), has &atitole to play as a partner in
its evolution and implementation.

J.Feather 9
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Why can’'t every year be a National Year of Reading?An
evaluation of the NYR in Yorkshire.

Carolynn Rankin, Avril Brock and Jackie Matthews

Abstract

An evaluation of the National Year of Reading inrk&hire was conducted by
Leeds Metropolitan University in response to afdriem Museums, Libraries
and Archives (MLA), Yorkshire. This paper outlind® development and
planning of phase one of this small scale qualatesearch project and the
analysis of the initial results which looks at thmpact of NYR on the
organisations that delivered the campaign and theik with target groups. The
Generic Social Outcomes and the National Indicat@e used to develop a
theoretical framework. Data were gathered via iptldéenterviews and focus
groups with NYR steering group partners in Calderéad North Lincolnshire,
selected as the two case study authorities. ThefugAXQDA computer-
assisted qualitative data analysis software (CAQP&tabled data and coding
structures to be stored and will facilitate comgani in this longitudinal study.
This evaluation will provide material that locdbdary authorities can use for
advocacy with a range of audiences including laca central government.

1 Introduction to the National Year of Reading eva luation project

The National Year of Reading (NYR) campaign in 20@& about celebrating
and encouraging reading in all its forms. The N¥dpaign ran from January to
December with organisations and local authoritsdsed to pledge and plan their
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support between January and March. Delivery oNN& was launched in April
2008 led by the National Literacy Trust on behélfhe Department for Children,
Schools and Families, supporting ongoing work tuee national literacy
targets, engage parents and families in readiniy tvéir children and develop
adult literacy. The key values for the year longiabmarketing campaign were
diversity, creativity and partnership. In Yorksha partnership of MLA
Yorkshire, Renaissance Yorkshire and Arts Counedl&nd, Yorkshire jointly
commissioned a regional co-ordinator for NYR witle remit of co-ordination,
strategic intervention, legacy development and @@fe engagement. To
contribute to work already underway on the evidangeact of the cultural sector,
the NYR Yorkshire Steering Group also sponsorazhgitudinal evaluation of
the NYR in Yorkshire. Carolynn Rankin and Avril Btoof Leeds Metropolitan
University were appointed by MLA Yorkshire in Augu)08 to undertake the
evaluation research for the clients. This papelires the development and
planning of this small scale qualitative reseanasjget, and the analysis of the
initial results for the phase one interim reporickhooks at the impact of NYR
on the organisations that delivered the campaigitlaeir work with target
groups. It is interesting to consider the changenophasis in looking at the social
potential of library projects. In their book ab@wvialuating the impact of libraries,
Markless & Streatfield (2006:44) discuss the fiMsttional Year of Reading which
ran a decade ago in 1998-99. They note that there mumerous plans and
energy, but most had no evaluation criteria attdehthe evidence was almost all
process performance indicators. Most local autiesritad backed away from the
more difficult questions about impact evaluatiominlg the first National Year of
Reading.

2 Overview of the NYR in Yorkshire project

The development of the brief and specificationtf@ consultancy project was co-
ordinated by MLA Yorkshire and required that thelifative research should
incorporate use of the MLA’s Generic Social OutcemEne aim of this
longitudinal research was to investigate the effyoaf the National Year of
Reading programme in Yorkshire as it relates tgolaee shaping and social
inclusion targets of the NYR. The overall objectiweere to investigate the
impact of the NYR in sample local authorities ifat®n to

» Target beneficiaries

» Partnership and cross departmental working

The NYR campaign was delivered in 15 local autiesiin Yorkshire and the
Humber. In conjunction with the Leeds Metropolitaniversity research team the
Yorkshire steering group decided to sample tworesting authorities, one
predominantly rural, and the other urban. Calderdabraries and North
Lincolnshire Libraries were invited to participatdéong with the departments and
organisations involved in the NYR steering groupthose two authorities.

Contact with the key senior library personnel indeedale and North

Lincolnshire was initiated by Erica Ramsay in hi@eras Regional Participation
and Inclusion Advisor for MLA Yorkshire. Ethicalipciples permeate all aspects
of research, particularly in relation to issuepaotential harms to participants,

C.Rankin, A.Brock, J. Matthews 12
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informed consent, anonymity and confidentiality.alltstages in a research
project it is important to scrutinise the methodpyldo ensure that processes
proceed ethically without compromising the validifythe research (Cohex al.,
2003). The direct route to participants negotidtgdhe MLA facilitated timely
access for the Leeds Metropolitan University reseégam and was of particular
advantage due to the short timescale for phasefonmitial meeting between the
client, representatives of the Calderdale and Niartholnshire local authority
library services and the research team took plaeauly September 2008. At this
project initiation stage it was important to esigtila rapport between the client,
researchers and participants in order to commumicay messages about the
project objectives, agree timescales and facilégbartnership approach. It was
proposed that the case study approach would eaat#¢ailed and intensive
analysis of NYR activities; there was no intentiorundertake a comparison of
the two case study authorities.

3 Project planning and timescale

The first phase of the evaluation project in Yoikshan between September and
December 2008. The project plan for phase oneaw/s in the Gantt chart in
Figure 1 below.

Project tasks Sep Oct | Nov | Dec

Initiate project — meet regional NYR steering gr
to agree sample authorities

Meet representatives from sample authorities

Seek researcher ethical approval from Leeds
Metropolitan University International Faculty

Prepare project plan

Develop questionnaires and interview schedule

Undertake initial fieldwork with two selected loca
authorities — gather social impact data

Meeting with NYR regional project steering group

Appoint research assistant to help transcribe data

Transcribe, collate and analyse results

Interim Report on phase one of evaluation to MLA
Yorkshire & NYR regional steering group

Figure 1: Gantt chart showing project plan for pha® one of NYR in
Yorkshire

A Gantt chart is a useful, and simple, way of repreging the various stages of a
research project by showing the key tasks agdiestitnescales for their
completion. It can be a useful tool for researabjqut staff in helping to manage
time and also for communicating with client andestbtakeholders.
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The Gantt project chart also provided a startinigtgior discussing practical
planning issues in arranging interview dates amesi with busy library staff and
co-ordinating field visits to coincide with the stang group meetings in each
authority. The transcription of interviews is véapour intensive and given the
short timescale available for phase one, the prijedget included funding for a
research assistant to assist with the transcriptnmhanalysis of the data sets. A
suitable candidate with appropriate experienceapg®inted on a temporary
contract through the Leeds Metropolitan Universiop Shop.

4 OQutline of the evaluation

The first phase of the evaluation involved an asialpf the NYR activities in the
two case study authorities of Calderdale and Nbiribolnshire. Powell (2006),

in providing an overview of evaluation researchsstinat it should enhance
knowledge and decision making and lead to pracéipplications. One way of
exploring the challenging question of how librarestribute to the cohesion and
development of their communities is to use the ephof social capital.
Measuring impact evaluation is more difficult thaollating statistics. This raises
guestions of how do you know you are making a tbfiee and how can it be
proved that a difference is being made. Markless&tneatfield (2006,81) remind
about the dangers of getting side tracked and ihgpét activities and processes
when trying to evaluate impact, rather than correting on what difference you
make. This NYR project has collected a range alitative evidence and
quantitative data which can be interpreted tothalstory of the cultural provision
in the case study authorities. The more refinecethéence collection, the clearer
the picture is gained of the impact of the libraeyvice.

If we consider that evidence is information or dgathered to help address
research objectives, how much evidence should gtheg? According to
Markless and Streatfield the pragmatic answerimighias little as you need to
make good decisions’. (2006,90) How much evidermmzegather (or need) also
depends on why you are collecting it, and in th¥¥R\evaluation the researchers
were gathering material as required and specifietté client in the project brief.

5 The theoretical framework for the NYR evaluation project

Three levels of analysis were used to evaluat®&¥ie impact issues in the case
study authorities. The MLA Generic Social Outcomafework (GSOs) and the
National Indicators (NI) from The New PerformanaarRework for Local
Authorities & Local Authority Partnerships (Depadnt for Communities &
Local Government, 2007) were specified in the ptpeief. A third level, issues
raised by the respondents, was added by the résteam to enrich the analysis
of the qualitative data.

5.1 The Generic Social Outcomes framework

A requirement of the research brief was to useéabeeric Social Outcomes
(GSOs) The GSOs have been developed by the MLAlfmrhuseums, libraries
and archives to deliver against key agendas andmsectheir contribution to
communities. The framework is build around threg $tands — ‘Stronger and
safer communities’, ‘Health and well-being’ andr&igthening public life’, each
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described by several second level themes. Imgans by which museums,
libraries and archives can evidence their contidiouto outcomes (Burns Owens
Partnership, n.d.; MLA 2008). The GSOs are seanasiportant tool because of
the increased emphasis on outcomes as well astsutpnley and Herman
(2008), in a report for MLA Yorkshire, argue thaetGSO framework is useful
for advocacy with potential partners and for furgdapplications.

5.2 National Indicators

The national indicator set has been developed ®ptde Comprehensive
Spending Review 2007 so that it reflects the Gawemt’s national priorities. The
national indicator set ‘will be the only measuraswhich central government will
performance manage outcomes delivered by localrgavent delivered alone or
in partnerships’. (DCLG 2007,4)

5.3 Individual issues of importance to the respon  dents

The voice of the practitioner was considered aroirigmt aspect of the qualitative
research in this evaluation project. Issues ragegtspondents during interview
were coded to enable the capture of data aboutithdil concerns, interests and
experiences.

6 Methodology — an overview of the data collection strategies

This was primarily a qualitative study involvingetiyathering, analysis,
interpretation and presentation of narrative infation. A variety of research
methods were used to gather the data. Qualitatitee wlas gathered via
interviews and group discussions, which when aeaygave rise to quantitative
data. Qualitative and quantitative data was alsbegad from the case study
authorities using desk research. In order to gaptldand rigour of analysis both
the method and the process of analysis were trlategl Bryman (2008) defines
triangulation as the use of more than one methaorce of data in the study of
social phenomena so that findings may be crosselgedkis was undertaken
through combinations and comparisons of multipkadaurces, data collection
and analysis procedures. In the context of thisuewian the researchers gained
different perspectives on outcomes by gatheringtéws of staff, partners and
users, as well as evidence from other sources assk research. It was
considered important to gather evidence from diffieigroups of people, not just
library staff. In this way evidence is more robastl therefore more credible if
reinforced by other perspectives. Data was cabbthirough focus group
interviews with NYR steering group partners, fogusup written responses to
key questions, individual interviews and by usingaaety of documentation and
publicity materials from each authority. In thisywéch data from the varied
sources was gathered to generate different pergpgeand to gain both a holistic
picture of the development of the NYR initiatives@ss both case study local
authorities.

6.1 Interviewing

Using interviews as a research strategy providepdwerful data collection
because they use one-to-one interaction betweeansd®srs and interviewees
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(Teddlie and Tashakkori, 2009, 229). In-depthefazface semi-structured
interviews were conducted with key senior libraigffsin the two case study
authorities. It was decided that semi structuréeriurews would be the most
appropriate method to gather data in support ofékearch questions
(Denscombe, 2003). Each local authority ‘settingswisited to undertake a
range of data collection. There is much to be abmlt respondents being
interviewed in their own environments; it is morelpable that this will result in
rich data through being embedded within their waohktext and also where they
may feel most confident. Interviewing is an ess#nitiol of enquiry-based
research enabling the social science researcleitéo into other peoples’
perspective and so elicit both information and @pis. It is the most frequently
used qualitative research method to determine p&ogkperiences in context and
the significance and connotation that these offlailjvay & Jefferson, 2000).
The interviews were conducted as conversationsdmtviellow professionals as
these are effective in gaining deeper insights tinéorealities of particular
situations and the values and views of those paatiag. This type of qualitative
data gathering provides deep insights and riclail@etresponses where there is
an emphasis on the interviewee’s point of view. idterview schedule was
devised covering key questions about the targetfiaries and partnership and
cross departmental working (see appendix 1). Ttesiiew schedule was also
designed to enable comparability of interviewingestis two researchers were
carrying out the fieldwork. This allowed room fibe evaluation team to pursue
topics of particular interest or concern to theimiewee. The interviews were
digitally recorded with the permission of the iniewees; this facilitated
transcription of the data.

6.2 Focus Group Interviews with NYR Steering Group members

Members of the NYR Steering Groups in CalderdatkMarth Lincolnshire were
invited to take part in a group discussion. Thaugogroup methodology has been
used for many years in market research and is remglused extensively in
social research. There is an emphasis in the guasg on a particular fairly
tightly defined topic and the emphasis is on intgoa within the group and the
joint construction of meaning. This is an effectared efficient way of gaining
qualitative data through engaging a small numbgreaiple in an informal group
discussion (Bloor, 2000, Bryman, 2008, Flick, 208&jith 2003). The group
discussions focussed on a number of key questiesigried to encourage
discussion about partnership working and NYR legasyes. The representatives
of the partner organisations were invited to recbedr personal views and
opinions on the NYR activities. Data gathered dyitime group interview
discussions were digitally recorded for transcaptianalysis and coding, as were
written responses to key questions generated dthiangession by group
members working in pairs. The participants raissdies, discussed their
experiences and their own practice and activitieglation to the NYR campaign.
As noted by Bryman (2008:490) the group interacti@s seen as an important
component of the discussion.
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6.3 Documentary Evidence

A range of supporting material in printed, dig#aid visual format was provided
by the case study authorities and is it importamtdte that this material was
readily available and not created specificallytfa purposes of the evaluation
research. The documentary evidence included repuridicity leaflets and
brochures, advertisements, photographs and wdldite Quantitative data was
provided on the increases in library membershiptaachumber of people,
families and children attending NYR events. Theelaivas supported by
evaluation feedback from those who participateld@al events.

7 Reliability and validity of the evidence gathere d

In any research project it is important to provadelear statement of
methodological stance with a justification of th®ice of the research methods to
be employed (BERA, 2003, Denscombe, 2003, Rob<t0f)2 Qualitative
research can be problematic in terms of reliabilltifferent observers may have
different interpretations, data extracts may beftand interpretations of

interview transcripts may be undermined if evenmythis not recorded. Silverman
(2000, 10) warns that there may be problems ofcdotlism’ - how sound are
the explanations if the researcher includes onfgvatelling examples’ of some
apparent phenomenon? It is incumbent on researthdscument procedures to
ensure the methods used are reliable, that caésgare used consistently and that
the conclusions are valid. Researchers need tactkeewith data management
and coding; protocols and instruments require caasvalidity in order to
measure what the researchers intends them to nee&@uth respondent

validation and involving ‘informed others’ in theding and analysis is important
so that there is continual objective scrutiny tewge the analysis is as reliable as
possible. As stated earlier, triangulation involussg different approaches to
eliciting responses so that it is examined fronfledént perspectives to
corroborate the analysis of recurring issues, patand themes. Multi-methods

of gathering data provide different kinds of datetlee same topic, allowing the
researcher to see from different perspectives aethance reliability.

7.1 Respondent validation

The individual and group interviews were digitalgcorded and then transcribed.
The respondents were encouraged to participateehctn the research process
and at each stage were asked to validate, respmhevaluate the research. The
Data Protection Act confers the right for any paremhave access to any
personal data stored in relation to them (BERA,£250Bryman, 2008:119). It is
good practice to provide respondents with a falh&cription of their interview
with a request for comments regarding accurateesgtation and establish
reliability. In this way validity is checked witlhé practitioners concerned to
ensure that the research team achieve accuragsespation (Woods, 1999;
Flick, 2002).
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8 Analysing the data — the value of computer-assis  ted qualitative data
analysis software (CAQDAS)

Qualitative data elicited through interview trangts is notoriously difficult to
manage and needs to be well organised and strddiuadlow for coding and
theory building. Good researchers come to knowr tiaev data thoroughly as this
facilitates the analysis, develops the emergingrhand aims to avoid any
preconceptions (Campbedt al, 2004). Analysing data involves segmenting text
and isolating items into categories to look fort@ats. These may be particular
factors repeated, explicit connections betweerefit issues or consistent
perspectives representing a view of a subject (Ered995).

In recent years, one of the most notable develogsrniemualitative data research
has been the development of computer softwarectiraaissist in the analysis of
the data. Computer-assisted qualitative data aisapdtware, abbreviated as
CAQDAS, handles many of the clerical tasks assediatith coding and
retrieving data. In this research project the MAXQ#8bftware was used to
support the systematic evaluation and interpretaiidche data and made the
coding and retrieval process more efficient. Codegne of the key phases in the
process of qualitative data analysis and MAXQDAliated the categorisation of
each of the transcripts in as consistent a wayasilple. The advantage of
CAQDAS is that it can be effective in handling langplumes of coded data,
enabling the researcher to track; retrieve; maprtdnd redefine it quickly and
accurately (Silverman, 2000). CAQDAS also enalitesrésearchers to sift
backwards and forwards through the data, addingaoeles as well as removing
those that do not gain enough evidence in the (&ataj-Blatchfordet al., 2002,
Bryman, 2008)). It is the researcher who must detes the main areas for the
analysis of the research and interpret the datd the software package (Siraj-
Blatchfordet al, 2002).

MAXQDA proved to be a very effective tool that eteabthe NYR data to be
readily accessible and so continually interrogaldek process was extremely
valuable in enabling a depth of analysis and im&ggtion, in developing
consistent coding schemes and providing both s and quantitative
evidence. The quantitative evidence arises thraobglirequencies that a code is
allocated to the dialogue of the respondents aglidated the strength of their
issues, interests and concerns. The qualitativdeace derives from the richness
of the individual narratives, group discussions amiken responses. To ensure
reliability the three members of the research teanfied the interpretation and
analysis of the way the codes were assigned tdatee The quantification and
analysis of the codings within each individual mtew and across all the
interviews enabled the identification of what wagenworthy for the respondents.

The MAXQDA CAQDAS package enabled the researchecote and validate
the data as required by MLA (Yorkshire) clientsusmng the Generic Social
Outcomes framework and the Public Service Agreesn@hA) National
Outcome and Indicator Set. A third level of codwags developed to identify
issues raised by the interviewees. In this wayd#éta analysis was triangulated in
order to gain deeper levels of meaning throughethieee dimensions. This first
phase of the research project has already genaaaestantial data set and the
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use of MAXQDA software will facilitate phase two tife NYR evaluation
scheduled to be undertaken between September arahiber 2009. The
software stores the data and the coding strucamé@swill facilitate a comparison
of the data gained through the longitudinal stubig evidence can be used as
comparative data set for the second phase.

9 Initial findings from phase one of the evaluatio n study

The brief and specification for the evaluation pobjrequired the evaluation to
investigate the impact of the NYR in two samplealaauthorities in relation to
target beneficiaries and partnership and crossrtiepatal working. This paper
does not identify specific locations for activitiest endeavours to present generic
findings and the analysis has been effected aalbdata sets. The sections below
discuss the initial findings from the three levelanalysis.

9.1 Initial Findings from the Generic Social Outco  mes framework

The phase one evaluation has found consideraliermse of NYR related
activities in supporting the three primary socialammes ‘Stronger and Safer
Communities’, ‘Health and Well-Being’ and ‘Strengthing Public Life’.

9.1.1 GSO Stronger and Safer Communities

In examining the project objectives of ‘Target bignaries’ and ‘Partnership and
cross departmental working’ there is evidence tlicaite the second level of
social outcome themes. There is very strong eviglémc'improving group and
inter-group dialogue and understanding’, this c&mom all layers of analysis and
from all participating groups. The coding and asmylemonstrated that this was
the strongest outcome overall from the NYR acegti‘'Supporting cultural
diversity and identity’ was also identified as klganstrong theme throughout the
data collection. A range of different groups wetentified as key target groups
and there was varied cultural diversity within theget groups in both case study
authorities.

The Manga event brought all sorts of people irhwltbrary who have never been
before. | want to go one step further and congulse people about using our
service

‘Encouraging familial ties and relationships’ ateerited attention as there was
interest in supporting family groups. Some projéatsissed on activities aimed at
hard to reach groups, some added value to origses while others were new
ideas inspired by the opportunities of the NYR parships.

We are doing a lot of great stuff, including brdakitugh initiatives for some
groups e.g. making materials for homeless peoyle.have never done that
before.

We are now thinking about legacy. We don’t jushtwa run events and then stop
it at the end of NYR. We are also thinking abammunity engagement so |
want to use some of the people we have made cawithdib improve our
community engagement in future.
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9.1.2 GSO Strengthening Public Life

A very strong second tier theme was improving e

We have various targets and agendas that drivelie leading agenda is the
Equalities Impact Assessment, which in library temreans identifying new
communities and providing a service for them. NN& has pushed towards a
service located outside the library. Were it nmtthe NYR we would have
contented ourselves with providing stock withinltheary and the outreach
might not have happened. The actuality is thalNM& gave us the steering
group that provided us with the contacts that wedsel to do that.

There was also evidence that partnership projeete Weing used to reach target
beneficiaries:

It has been through the partnerships we have bewhkimg with — housing
benefits, sheltered housing, and the hospital Wprawe find it hard to reach
those target groups. Those kinds of people dend to come into libraries. We
need to make contact with the people who work th#in on a regular basis.

Other second tier themes that generated an eviderssewere ‘Safe, inclusive
and trusted public spaces’ and ‘Building the cajyaafi community and voluntary
groups’.

We are taking out of this year a commitment to giramnthe pattern of city and
local libraries, where most things happen. We hapefully soon have two more
places and hopefully we will have more. In terdfedevelopment, a place
becomes a hub if it becomes a place where the caitymets used to expecting
exciting and valuable reading events, workshopsivials on a regular basis. |
hope that will emerge from the NYR.

We suddenly got access to everyone else’s knowsabeould piggy back on
other people’s events. The NYR was a way of regdithrer staff. People don't
always respond to emails — meeting people makésasddference.

9.1.3 GSO Health and Well-Being

Within this GSO the strongest second tier theme ‘ttakping children and young
people to enjoy life and make a positive contridti ‘Encouraging healthy life
styles and contributing to mental and physical-weihg’ also merited attention.
Some of the projects the case study teams havedstaill last beyond the year of
NYR and they hope they will become embedded armbatinue to run and not be
dependent on individuals

We are reaching the homeless, new immigrants, paeith mental health
problems — the potential is much more than we aiagl | hope that we will
maintain the commitment to be creative.

We have staged a Third poetry competition aimeatlait learners across the
region. There were lots of entries. People who mexker been in a library read
out poems in front of a whole audience.
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9.2 Initial Findings from National Indicators

From the evidence gathered, the coding using theiNd Indicators (NI)
mirrored the findings of the GSOs. The analysisgs$he NI demonstrated that
these two case study local authorities have thdsektheir target groups at the
heart of their work. There was considerable evidesfdhow they were working to
build stronger communities. The coding analysisgishe PSA National
Indicators demonstrated that the evidence gatHevedthe case study authorities
held ‘Stronger communities’ to be their most impattissue. Obviously the ‘Use
of public libraries (N 9) was very strong, but alBelonging to neighbourhood’
and ‘People from different backgrounds’ were siigaifit. The evidence shows
that they had the needs of ‘children and young l@edpdult health and well-
being’ and tackling exclusion and promoting eqyahherent in what they do.

9.3 Initial Findings from Interviewees’ Issues

The voice and experiences of the practitioner pitdeebe a really important level
of analysis. Significant issues would be omittethé views and concerns and
issues of the individual were not taken into ac¢owcross all the data sets there
were noteworthy issues that are not addressed dth& SO or the NI. For any
evaluation of library services to be effectivesiimportant to elicit the voices of
those engaged in the management and delivery cfettivéeces and the
development of new initiatives. The voice of tliaqgtitioner needs to be heard
and taken into account by those who are involvaabiicy making.

The interviewees felt extremely strongly that parships were a key aspect of the
NYR activities. The steering groups in both caselyiocal authorities had
worked successfully in different ways. These wevery positive outcome in the
two locations, driven by highly motivated practiters who were using the NYR
as a focal point for drawing together their wotkgwcasing new projects and
refreshing ideas about existing provision. The NMBved to be an opportunity
for stimulation and was effective in further dey@tay existing and new
partnerships. The interviewees reflected positivgdgn the challenges offered by
the NYR. These included initial problems about Nyfmotion and publicity

and the difficulties of getting the year underwaghwninimal time to plan and
implement. Concerns were raised about the lackaoity about what the NYR
would actually entail, particularly as no additibhanding was available. There
were issues about personnel and staffing wherécegovovision was already
under some considerable pressure.

Legacy was a noteworthy issue raised by the iream@es. There was a feeling
that the enthusiasm generated by the NYR focusldlo@ufostered and sustained.
There is a real willingness to continue to develod some early evidence on
opportunities for partnership work to be embeddaethé planning and delivery of
local authority agendas. This will be interestingeview at the next phase of the
evaluation as there is a very strong desire to nbeyend the need for
dependency on personal contacts and ad hoc arramggmto more sustainable
partnerships.

Mirroring the GSO and NI findings, the diversitytbk target groups was
evidenced. The interviewees spoke about provigiahtargeted adults, young
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people and children; diverse ethnic communitiegranit workers; specific
workforce groups; hard to reach groups such abdhgeless and those with
mental health needs. The case study data showaageds range of activities and
events offered under the banner head of the NYRpaan.

10 Results & Implications of the phase one data co  llection

The analysis of data from the first phase has sitgdes key themes:
* Improving services and sharpening the focus of whah offer.

* Working in partnership and strengthening partn@shi

» Dealing with challenges

* The importance of activities and events

» Stronger communities — with a particular emphasighngproving group and
inter-group dialogue and understanding and supppdiltural diversity and
identity

* Legacy of the NYR

These key issues will help to frame the evidenae liar phase two of the
evaluation project. Evaluation research should sob&nowledge and decision
making and lead to practical applications. The Muraject brief proposes that

the same methodology should be used to revisgdh®e authorities to measure
the distance travelled on the areas of investigdtimm phase one. The researcher
team will repeat the process in September - Dece29 using the same
theoretical framework. It is anticipated that thvidl allow sufficient time for a
number of the partnership initiatives to have meduaind will be leading up to
repeat opportunities for some events.

11 Conclusion

These are the issues that have been flagged @wiol phase one; the phase two
study will enable a deeper analysis. In this waggltudinal study would
illuminate social change and improve the understendf causal influences over
time. The first phase of the NYR evaluation hasetigyed a framework for
analysing future data and provides a means ofitriggkogress. The evaluation
research will provide material that local libramytlaorities can use for advocacy
with a range of audiences including local and @movernment. The interim
report prepared for MLA Yorkshire responds to thallenging question of how
libraries can contribute to the cohesion and dearakent of their communities and
how the concept of social capital might be usetlortger and safer communities
and the improvement of group and inter group diadognd understanding proved
to be some of the most significant issues resuftioigy this phase one evaluation.
The NYR has certainly had an impact on the vidipif reading in communities
and the analysis of the evidence gives an indicaifdhe enthusiasm and
professionalism involved in delivering the campaighe feeling of achievement
and accomplishment might be best summed up inghepositive comment

‘Why can’t every year be a National Year of Rea@®ng
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Appendix 1
National Year of Reading evaluation project

Interview Schedule for library staff in the Calderd  ale and North Lincolnshire case
study authorities

Section 1: Target beneficiaries

Please can you tell me about what are you doimpgdmote the NYR in [your
authority] with the target groups.

What opportunities has the NYR offered for devehgpnew projects and
initiatives?

In what way has the NYR changed the way you arp@ting the target groups.
What do you think are the likely legacy benefitstite NYR in your authority?

Section 2: Partnership and cross departmental workig

How are partnerships with other organisations basep to promote the NYR in
[your authority]?

What NYR partnerships activities do you feel argkimay well in [your
authority]?

What are the challenges for your staff in workindiYR partnership activities?
How has the NYR effected what you are doing in yexeryday work?
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Filling a gap: would evidence-based school librarianship work in
the UK?

Cristina Sacco Ritchie

Abstract

School librarians in the UK have a lower statusitlifararians in other sectors,
and research on school librarianship in the UKparse. Annual self-evaluation is
one way the profession has tried to make itselfewible. Evidence-based
school librarianship (EBSL) could assist schoalditans in the UK to improve
their services, boost their profile, and build th@rtfolios as part of existing self-
evaluation programmes. EBSL is an off-shoot of enwk-based librarianship,
which aims to bridge the gap between research eaddipe, and encourages
practitioners to conduct research in the workpladtest of the current EBSL
work is being done in the US, where school libragsiare also typically trained
teachers, however, EBSL is suitable for adaptatimhuse in the UK. Appropriate
research methods must be chosen in order to maké BBrk in the UK, action
research being one such method.

1 Introduction

Constant pressure to cut budgets and make theahesisting resources
threatens any sector which cannot prove itselietedduable. School librarians are
feeling increasing pressure to prove their wortth ansure the safety of future
resources, particularly as new schools in the Uehracently opened without
school libraries, posts have been downgraded, amy ibrarians have lost both
status and salary in the Single Status agreemamg as much as £2,000 a year
(see Owen, 200%Bchools dumping librarie2008). Continual improvement
through regular evaluation is one way schools,ggsibnal organizations, and
advocates have attempted to bring the value ofdddioaries to the attention of
stake- and budget-holders. Regular evaluation allmanagers to determine what
is and is not working, to identify areas of improwent, and to make judgments
about the overall quality of a programme. In orgeedo this more effectively,
current methods of evaluation have shifted focuayafnom traditional methods
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such as taking quantitative measures such as atatissue figures, and moving
towards measuring learning outcomes and impact® iogadhe school library.
Some current methods of school library evaluatiocoerage building a portfolio,
documenting actions and achievements of the sdtwaty throughout the course
of the year.

This paper will look at a potentially valuable taolthe arsenal of school library
evaluation, evidence-based school librarianshipSEBwhich facilitates the
process of asking what needs improvement, andrtdeegs of finding the best
way to make those improvements. EBSL also providesy to build a portfolio
of evidence demonstrating professionalism andcag¥le practice. In the UK,
where school librarians have a diminished positiompared to librarians in other
sectors, EBSL is a potential lifeline, a meanslignahe school library to the
goals of the school, and to show that school liesaand school librarians
contribute positively to academic life.

2 School Librarians in the UK

School librarians in the UK are typically solo-werk (Tilke 2002, 32) with no
vertical mobility and extremely limited potentiarfcareer advancement.
Historically, school librarianship has been peredias a job for new graduates
(see, amongst others, School Library Associati®80121; Stimpson, 1976, 26),
and this perception persists today. As solo worlksaisool librarians must carry
out a wide range of tasks, including budget managntraining, cataloguing,
computer help, maintaining a website, marketingl, most importantly, he or she
must build and maintain good relationships withrgag of all ages. Despite this
wide range of responsibilities, school librarians mot compensated accordingly.
Research conducted in 2008 suggests that schoatiéibs in much of Scotland
have lower pay ceilings than public librarianssame cases, even lower than the
pay grade specifically for children's librarianst@Rie, 2009). Fewer prospects for
career advancement, and a terminally low salanygelver, do not appear to
undermine the job satisfaction of school librarigRecent research in the US
found that school librarians are more likely thaineo types of librarians, such as
cataloguers and reference librarians, to exhildit@pm, teamwork, emotional
resilience, and a visionary work style (Williams&gmberton and Lounsbury,
2008). School librarians in particular enjoy highéls of job satisfaction: Berry
writes that 85.6 percent of over 3000 library wasksurveyed said that if they
were to start over, they would choose a careeabrarianship again, and among
school librarians the figure is higher at 94 petd8erry, 2007). There are no
published figures for the UK with which to companewever, as part of a survey
undertaken as part of the author's Master's resed4€o of 225 responding
school librarians across the UK reported beingeeitbatisfied” or "very satisfied"
with their job overall, however, 56% were eitheis%tisfied” or "very
dissatisfied" with their pay (Ritchie, 2008).

Across the UK, school library staffing is inconsist, however, recent research
indicates that in Scotland, 29 of 31 respondingicds (out of a total of 32
councils) make a practice of hiring profession&lcst librarians, and not library
assistants (Ritchie, 2009). It is statutory in $&oul for schools to have school
libraries, unlike in the rest of the UK. There &rstorical reasons for this; the
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Stimpson Report, published in 1976 for the Scotbspartment of Education, is
widely cited as one of the most influential workghe history of school libraries
in Scotland (among others, see Valentine and Nelk@8, 4; Carroll, 1981,
193). The Stimpson Report recommended that eadmdacy school with more
than 600 pupils have a centralised resource cetaffed by a professional
librarian, or a qualified library assistant in sot®with fewer than 600 pupils
(Stimpson, 1976, 24). The number of qualified lizas in Scottish schools rose
from 70 before the Stimpson Report (Stimpson, 127%to over 300 by 2002
(Knowles, 2002, 174). Scottish school librarian@dglly have a bachelor’s
degree in a subject area and a post-graduateiqaabh (diploma or Master’s) in
Library and Information Science, Library Managememtan equivalent (Herring,
1998). The Stimpson Report did not gain much toactiutside of Scotland. In
England, many fewer schools employ professionatibns, instead assigning a
teacher to run the library (referred to in therltare as “teacher librarians”).
According to a UK-wide survey on secondary schitwhty staffing in 2000,
36.6% respondents were full or part-time chartdéitedrians, 17.6% were full or
part-time teachers, and 3.6 were teacher-libraridearly half of those surveyed,
46.8%, fell into the category of “other”, i.e. thexere neither fully qualified as
teachers nor librarians (Tilke, 2002, 22). Compatims data with the figures
from Scotland, it is reasonable to assume that wfasiose working in school
libraries without qualifications are in England.

The status of the librarian within the school ighty variable. Studies have
suggested that the support of a head teachetisatto the development of a
school library, particularly in terms of vision gpining, resources, and monitoring
problems (Oberg, 2006, 13). Ofsted found that @irthurvey, “overwhelmingly,
the most significant element in bringing about im@mments was the commitment
and support of effective head teachers,” (Ofst@0621). Turneret al. (2007),
comment that senior management is a major factectaig the running of school
libraries, but found that 27.2% of respondentsgtised (slightly or strongly) that
senior management understand the way the libraxynisOberg also notes that
research has shown that teacher-librarians havexpsctations of the support of
head teachers, although they believe that supptinedead teacher is critical to
the success of the school library (Oberg, 2006, R8kent research indicates
school librarians who feel that their supervisana$ supportive of the library
were: most likely to feel they have the same stafitisin the school as clerical
staff, most likely to be planning on leaving thieios within two years, and are
also far less likely to feel respected by teaclsitadf (Ritchie, 2008). Tilke poses a
potential reason why head teachers may haveititkerstanding of the role of
school librarians: because many may never havetenat one. As Tilke points
out, if a school librarian has worked at a schooltén years, and the head teacher
has worked there for nine, then that head teachehave never hired a school
librarian in that school. The same could be saidHe business manager, or any
other member of the senior management team in@k&€hilke, 2002, 32). In
order to improve the long-term position of schaletdrians, it is important to
influence the thinking of head teachers.
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3 School Library Research in the UK

Current school library research in the UK is spaf$eere is currently no national
picture of provision for Scotland (Knowles, 200&hd the collection of annual
library statistics published by LISU at Loughborbugdniversity has been
discontinued. School library research is uniquéhat in order to study school
libraries fully, one must touch on at least oneeottiscipline, education, within
the scope of study. This means that school libresgarch often straddles a line
between library research and education researchragearch aimed at
evaluating the role of library and information gees in support of other
disciplines lacks a conceptual framework and aeptec! body of
methodologies," (Johnsaat al, 2004). McLelland comments that the problem
with contemporary school library literature in tH¥ is that little library literature
is research-based, and research in librarianshgst® be carried out by
individuals rather than properly-funded teams (Mtdred, 2005, 9). McLelland
attributes this imbalance in the literature to pheference on the part of practicing
librarians for information about practical probleratso arguing that librarianship
journals are more likely to publish a study ifdtdramatic or favorable rather than
critical (Eldredge, 2004, cited by McLelland, 2085 Johnsoret al, attempt to
sound the alarm by warning that, given "the presesak state of evidence linking
the activities of libraries and information sensgagith organisations’
performance," it will be difficult to make the caf®e more resources for school
libraries "without more and better research,” (dumet al, 2004). In the US, a
large body of research spanning over ten yeard drstiates has indicated with
remarkable consistency that American school liesagositively impact student
achievement, particularly those with longer operhingrs, more teaching hours
spent on information skills, high-quality colleat® and more professional staff
(amongst others, see Lance, Rodney, and Hamiltoel€000; Lance, Rodney,
and Russell, 2007).

4 Evidence-Based Librarianship

The tension between research and practice is aweetl conflict in librarianship.
Evidence-based practice (EBP) attempts to bridigegtp. EBP originated in the
healthcare sector in the UK in the 1990s, and dinee, evidence-based
librarianship (EBL) and evidence-based practiceaching have both gained
traction as well (Todd, 2008; Eldredge, 2004). EB&eks to combine the use of
the best available research evidence with a pragmpetspective developed from
working experiences in librarianship,” (Eldredgép8). At the core of EBP,
EBL, and its younger descendant, evidence-baseaxbkthrarianship (EBSL), is
the idea that users are best served when the bretgesen research and practice,
or theory and expertise, is strong. Eldredge sunazesthis relationship as
meaning that practitioners use research resultédan their daily decision-
making, and in turn, practicing librarians alsodree "applied researchers, who
strive to '‘produce’ the research evidence intefalegse by practitioners,”
(Eldredge, 2006).

The most prolific writer on EBSL, Ross Todd of Rergy The State University of
New Jersey, takes the duality of the relationsleifpvieen theory and practice, and
expands it. Ross Todd promotes a threefold relghipnbetween evidence and
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practice: there is evidence for practice, whictoisse the best research available
in order to inform daily problem-solving; thereggidence in practice, which is
the application of research to practice; and tieeexidence from practice,
wherein practitioners pose answerable researchignesnd conduct research
within their own school libraries, ideally to besdeminated for the benefit of
other practitioners (Todd, 2008; Todd, 2009). Ualik the medical profession,
small-scale school library research undertakemafegsional practice "is
considered to be of value alongside evidence frablighed research studies,”
(Todd 2003, cited by Clyde, 2005) which means #fiahree legs of Todd's
model have value in the wider world of school Iimaship.

5 Suitability of EBSL in the UK

EBP and EBL originated in the UK, and as suchfoloedations exist for its
spread into British school librarianship. In aduliti as Booth points out, the
relatively small size of the UK provides an advgetan terms of potential uptake
and coordination:

[T]he UK scene is more compact than that in the &84 yet more intensive than
that in Canada. If one is to attempt to promoteuptake of a paradigm, it should
be more achievable in a national setting wheredhame less than a dozen
regional constituencies, a similar number of acamesiepartments and no more
than a handful of professional group.

(Booth, 2002, 118)

An aspect of EBSL, however, as promoted by Gor@®0%) and Gordon and
Todd (2009), is the idea that EBSL is particulaviil-suited to the teaching
aspect of school librarianship. Of course, schibohtians in the US and in
Australia are typically trained as teachers as aglibrarians, an idea that gained
some traction in the UK, but eventually died outhia 1980s. School librarians in
Australia must hold dual-qualifications to workstate schools (Tilke, 1998, 11)
and in the US, most states require a Master's dexgre a classroom teaching
certificate (Thomas and Perritt, 2003) though tkecerequirements vary from
state to state. This means that school librariatisdse countries, where the bulk
of EBSL research comes from, are trained in pedagbuey are also charged
with teaching information skills as part of theenmit. These differences inevitably
impact their ability to carry out research on leéagnnterventions. This does not,
however, limit the potential applicability of EBSh the UK, it simply means that
appropriate research methodologies must be higeligiCrumley and
Koufogiannakis' model for a "core-centered apprbaehesearch in evidence-
based librarianship arranges research methodolbgieso is more likely to use
them, academics, or practitioners (Crumley and Kgiainnakis, 2001, cited by
Todd, 2006). At the centre of the core are methaglek likely to be used by
librarians in pursuit of answers to practical peosbt, such as case-studies,
interviews, and observational study. At the perfgtege methodologies that
academics would likely use as part of formal redgasuch as meta-analysis,
cross-sectional study, and randomized, controtiatst A methodology missing
from this model is action research, promoted byoC@ordon (2007) as
particularly useful to evidence-based librariansiigtion research is a suitable
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method allowing school librarians in the UK to urtdi&e what is essentially
educational research, because it is intended tolehorative.

Although there is a lack of consensus about ithodkilogy, action research has
been described by various authors as "a tool afeeve-based practice,”
"problem-focused,” and as "insider research dongragtitioners using their own
site as the focus of their study," (Ballard, Ma&std Sand, 2009). Action research
is a collaborative process, and can be an effeataseto build partnerships
between teachers and school librarians. In additf@results of action research,
when disseminated, have the potential to reaclhezads a way that other
research would not: "results of action researchpraxide the vicarious
experiences provided by narrative accounts frono@ishand classrooms which
educators find more helpful than formal educatiorakarch," (Anderson, Herr,
and Nihlen, 1994, cited by Gordon, 2005, 38). Bdlldarch and Sand (2009),
document two action research studies carried otltam school district in
Londonderry, New Hampshire. A problem identified_ondonderry was that,
even though the school district performed very weWas felt that "students
continued to struggle with the research processtamdesulting projects appeared
more 'repackaged’ than 'reflective’ of understapthe topic.” With the help of
Carol Gordon, the authors surveyed teachers adéstsi asking questions in
order to identify whether or not students undedtih@ ethical use of
information. They found that students needed betteerstanding of ethical use
of information in two regards: creating an accutatdiography and the level of
collaboration appropriate to schoolwork. Becausthefresults of these studies,
the school developed a statement declaring theo$stpmsition on the ethical use
of information and included it in the student haoalh. Although the team at
Londonderry did consult with an outside academseagcher, any solo worker
comfortable designing and administering questiamsadr using other research
methods is equally capable of running an actioeaesh study by him or herself
(see Gorman and Clayton, 2005, for information @ndticting qualitative
research in libraries).

6 Challenges

One of the challenges facing EBSL is the dissenunaif research. In order for
research to be read by practitioners, it needg tackessible in publications
available to practitioners. Such publications ideyournals included in
membership to professional organizations, suchascthool Libraries
Worldwide, the official journal of the Internatidnssociation of School
Librarians, as well as publicly-available serialsts as the Times Education
Supplement. In addition, few practitioners writébfpshed articles about research.
Clyde and Oberg carried out a study on articlediglud in School Libraries
Worldwide (SLW) from 1995-2003, in order to findtdwow well SLW supported
evidence-based school librarianship. They calcdldte percentage of research
articles published, and the occupation of the peogio wrote them. They found
that over 80% of research articles were writteubiyersity faculty or PhD
students. 7.5% of articles were written by a migeslip, such as a collaboration
between an academic and a school librarian, anduspractitioners, such as
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school librarians, employees of university librariand officers of library
authorities contributed just over 2% of the argobach (Clyde and Oberg, 2004).

7 Conclusions

School librarianship in the UK suffers from a chisatly low profile and a current
lack of robust research. Evidence-based schoaridomship can boost the profile
of school librarianship whilst working within theircent framework of regular
evaluation extant in the UK. Despite the fact sg@tool librarians in the UK are
not trained as teachers, research methodologyrtiertly a required component
of library education programmes in the UK, and ¢f@re, the foundations exist
for professional librarians to conduct researctheaworkplace. On the whole,
practitioners are committed to developing theivges and "seem more likely to
be interested in research that offers them the rypity to do so,” (McNichol and
Nankiwell, 2003, cited by Johnset al,, 2004). The next step, therefore, for
school librarianship, must lie in the gatheringeoidence at the local level, and in
increased large-scale research. It is promisingUhaversity College London has
drawn up a proposal for a large-scale impact stigityg methodologies similar to
the large-scale impact studies performed in th€@&en, 2009, 1). In doing so,
the profession must redouble its efforts to eftdeinge in policy. Johnsat al
(2004) claim that there is "little merit in incréag research into the impact of
libraries and information services if the results mot transferred into the policy-
making process," (Johnsemnal, 2004). This is imperative to strengthen the
profession, even if a thorough examination revegééem-wide failures. The
burden of responsibility to initiate improvemenstemost heavily on the LIS
research community and the professional organisstid/ithout large-scale work,
local efforts will not be disseminated and the pssfon as a whole will not
benefit. Conversely, enthusiastic work at the matidevel without buy-in and
commitment on the part of the school librarian nseiduat national campaigns will
be an empty, pointless exercise. As demonstratedlésge and growing body of
international evidence, school libraries are topantant to let go to waste.
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Establishing the context for your research project

Janet Clapton

1 Introduction

The purpose of this article is to describe a proeesl resources which will enable
a researcher to contextualise a new research prejgn its field. Library and
Information Science (LIS) professionals will finaig process useful not only for
their own practitioner research, but also, withrappate adaption to different
subject areas, for finding information at work tbeir customers or clients.

My own work role is information specialist suppfot research commissioning in
the social care field; from this | have drawn gahéps for background scoping
in a social science field such as library and imfation science. Variety of
sources is key: the sources drawn on here incliddledraphic databases,
research databases, portals, key organisationsitesbdiscussion groups,
conferences and awards. This list is not intenddgzktexhaustive, and can only
provide a snapshot of a changing environment,lm#d resources can act as a
starting point for further detailed preparation. Stgpplement this article, the
Library and Information Research (LIRG) websitesnist has been expanded
and updated: please see
www.cilip.org.uk/specialinterestgroups/bysubjecéarch/links

2 Approach

The term ‘scoping’ does not have a commonly accegédinition (Arkseyet al.,
2005, and Davist al., 2009). Here, background scoping means estabdjshimat
activities are going on in a particular field (inding policy, practice and current
research), who the relevant organisations and ichaials are, and what has
already been published on the topic. Grayson ande®gall (2003) neatly
describe problems specific to searching in theatatiences, including: the
diversity of literature, sources and database feafand the lack of single
controlled language tool for searching. They recamdna broad approach,
combined with strong awareness of the range ofcesuaivailable and how to use
them.
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For more details on how establishing the reseasolest fits into the process of
compiling a research proposal, see Juliet Eve'sniearticle inLibrary and
Information Research (Eve, 2008).

In my research support role, | manage and starstatde scoping process by
using a checklist and templates. Useful documiectsde:

* Spreadsheet - showing search sources, searchaadhitputs — primarily
intended as a device for tracking progress, thigcctater form the foundation
of a more detailed search strategy for a literatevesw.

« Database of bibliographic references, ideally husihg reference
management software such as EndNote or Referenonadda Such software
usually contains tools for inserting and orderintgtons and bibliographies in
later research reports.

* Mindmap of weblinks: mindmapping is a method ofhgaing and presenting
ideas (seevww.buzanworld.com/Homel.hinand is a useful format for
presenting further information such as weblinkse Tiindmap template is
organised into categories such as policy, governagencies, academic
institutions, experts, professional bodies, thedtsr bodies, service user
groups, discussion groups and media sources. Thareexample of a
mindmap in the supplementary file associated Witk article.

Freemind is an example of free software for mindonag
(http://freemind.sourceforge.net/wiki/index.php/Malagég but commercial
products such as MindGenius are also available.

« Summary report describing the overall findings. péate headings include:
0 Brief

Short summary of findings

Description of types of output

Sources drawn on

Challenges encountered on this topic

How much time was spent

o O O O o o

Potential for further work
0 Key documents, authors and organisations

The output is a bibliography derived from a balahloat exploratory literature
search, a collection of weblinks in a mindmap st; land the summary report.

3 Sources

It is a good idea to use a variety of approacheswgathering information.
Traditional keyword searching is a good startinqpdut authors such as
Sandieson (2006) promote other methods such ad hee&esting’ or drawing on
relevant items to give clues for finding more. Raf2005) recommends a
similar process for relevant websites: ‘site-ation’
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Given the bias that is introduced by such factsrirae lag between research
study and publication, lack of reporting of negatresults in peer reviewed
journals, and the challenge of finding grey literat(often a key type of source in
a practitioner-led field), it is sensible to draw @s wide a range of sources as
possible.

3.1 Bibliographic databases

Like social care, the LIS field is covered in salatifferent disciplines, so when
considering bibliographic databases, select reptasee databases from the
following range:

» LIS specific sources, e.g. Library and Informatieervice Abstracts,
Information Research Watch International (both kade to CILIP members
via ‘Member resources’ on the CILIP websievw.cilip.org.uk)

» Sector specific resources, such as law, engineerihgalth, e.g. PubMed
www.ncbi.nlm.nih.gov/pubmed/

* Education, e.g. Education Resources Information€2i&RIC)
www.eric.ed.gov/

e Computer science, e.g. CiteSedriXp://citeseerx.ist.psu.edu/

* Business and management, e.g. Business SourcedPgotscription
required)

* Broad social science sources, e.g. Internationaidgjraphy of the Social
Sciences (subscription required)

* Multi-discipline databases, e.g. British Librarytalaguehttp://catalogue.bl.uk

3.2 Access

Unless you are linked to an academic institutian will probably be looking for
free access to bibliographic databases. LuckiliZlEmembership (and access to
the CILIP website) opens up possibilities (see ‘Ndenresources’ section of
www.cilip.org.uk).

If you can get to the British Library reading rooatsSt Pancras, a similar range
of subscription databases are freely availableotowithout restriction (see
www.bl.uk/eresources/main.shtilYou will need to register in advance for a
Reader Pass but this can be obtained on the HaSi&l® membership. For
remote resources, the ‘Help for Researchers’ wele pa
(www.bl.uk/reshelp/index.htmlinks through to a Librarianship and Information
Science page.
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3.3 Coverage

Aspects to consider include: size of database syafacoverage; alteration to
selection criteria over time; past mergers witheottiatabases; geographical
coverage (which may be nominal for some regiongj;languages. However, in
the first instance it is likely that you will noaitie time to familiarise yourself with
all aspects of coverage and will only be able to ga impression.

3.4 Search functions

General considerations include whether there esaurus and how useful it is;
availability and reliability of limiters; qualityfandexing; whether abstracts are
available; download features; utilities which domttrk as you expect; and results
presentation.

3.5 Research project databases

Research project databases complement searchasbished research by
helping you answer the question: “What’s going o®?’rather, “what went on?”
Unfortunately, initial entries are often not upahthen a project is complete and
it can be difficult to track down subsequent pudtiicns, as they may not have the
same title or author order.

Useful examples include:

* E-prints in Library and Information Science
http://eprints.rclis.org/information.html

* Information Research Watch International (availaleCILIP Member
resourcesyvww.cilip.org.uk/publications/irwi

» Library and Information Research Directory of CuatrResearch in LIS
departments in UK and Ireland
www.cilip.org.uk/specialinterestgroups/bysubjeaéarch/publications

Repositories can also fulfill a similar functiomes
» British Library Research Archivettp://sherpa.bl.uk/
*  OpenDOARwww.opendoar.org/

3.6 Journals

In theory, journal content appears in bibliograptatabases. However, the effort
required to establish which journals are coverewbith database, the time lag
for content to be indexed onto the database, setectiteria and lack of access to
author abstracts all mean that journal searchimgpdements bibliographic
database searching. In recent years, table of cisgearches have made it
relatively simple to search across a journal ttl@ven across aggregated titles.
However, simple is generally what these searchesoéten a single phrase,
returning somewhat unexpected results. Hand-seayggts around the problem
of poor search utilities, but has a very high dffdrenefit ratio.
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Relevant journals include:

* 13 Emerald LIS journals listed as available to ®Inhembers at
www.cilip.org.uk/publications/emerald

e 4 Sage LIS journals listed as available to CILIRmhers at
www.cilip.org.uk/publications/researchjournals

* Health Information and Libraries Journal
www.wiley.com/bw/journal.asp?ref=1471-1834

Numerous journals are available on Open Access:

* Evidence Based Library and Information Practice
http://ejournals.library.ualberta.ca/index.php/EBLI

* |nformation Researchttp://informationr.net/ir/index.html

* Library and Information Researghww.cilipjournals.org.uk/lir

» Library and Information Science Research Electrdournal
http://libres.curtin.edu.au/

+ LIBRI: International Journal of Libraries and Infoation Services
www.librijournal.org/

3.7 Newsletters

Whilst not peer reviewed, the strength of newsistlies in their reporting of
practice and current awareness about issues aadipagions. Examples include:

* Ariadnewww.ariadne.ac.uk/

* Free Pintwww.freepint.com/which also acts as a portal and community

* Sconul Focusvww.sconul.ac.uk/publications/newsletter/

3.8 Portals and resource lists

Portals and resource lists consist of pre-screaradrial, usually where an
information professional has done some of the letkvior you — a valuable
backup to search results. Selection criteria amdyatated, but the concentrated
nature of such resources generally means theyatitemtime consuming to
browse or search. A structured index is usuallylalke. Examples of this type of
resource include:

* BUBL link: Library and Information Science Research
http://bubl.ac.uk/link/l/libraryandinformationsciegresearch.htm

* Phil Bradley’s web pageww.philb.com/

e CILIP www.cilip.org.uk

* Communication Institute for Online Scholarship
WWW.CIi0s.org/wwwi/tocs/tablesnew.htm

« Economic and Social Research Council
www.esrc.ac.uk/ESRCInfoCentre/index.aspx
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* Intutewww.intute.ac.uk- the relevant section seems to be Museums /
Libraries / Archives, also Research tools and ndgtho
www.intute.ac.uk/socialsciences/researchtools/

e LibEcon (European Library Statistics database, tettess, reports)
www.libecon.org/default.asp

* Library statistics
www.cilip.org.uk/informationadvice/standardsandsfstiatistics

e LISU (previously the Library and Information Staits Unit)
www.lboro.ac.uk/departments/dils/lisu/index.html

* The Researching Librariamww.researchinglibrarian.com/

e Sciruswww.scirus.com/

3.9 Discussion lists

Discussion list content can be searched for relketeguics, or a post can be used to
ask practice research questions of list reade8€ kil (vww.jiscmail.ac.ulk
contains more than 100 LIS lists e.g. LIS-LIRG, 1LUBIK.

Communities can be tapped into in a similar way, €ILIP Communities
(http://communities.cilip.org.uk/

Wider Web 2.0 resource use, although importardyiside the scope of this
article.

3.10 Conferences

Conferences are a great source of information aturuént research, but time and
budgets to attend them are limited, and conferpnoeeedings can be quite
challenging to get hold of. Write-ups in trade m&gas are useful, and eventually
the individual presentations may appear online.

Conference papers and presentations are increasimging up in institutional
repositories (e.g. University of Southamptotty://eprints.soton.ac.yiland in
online presentation sharing sites such as Slidegharw.slideshare.ngt Some
subscription databases offer search facilitiectmference papers, e.g. Zetoc
(http://zetoc.mimas.ac.ukand Web of Knowledge
(http://isiwebofknowledge.comy/

To find out about impending conferences, try thelElevents listing at
www.cilip.org.uk/training/calendasr wait for postings to arrive from JISCmail
discussion lists. Another resource is InformatiareS8ce Conferences Worldwide
(www.conferencealerts.com/library.htm

Significant international events include:

* |FLA www.ifla.org/en/annual-conference

* |nternet Librarianwvww.internet-librarian.com/2009/

¢ Online Informationwww.online-information.co.uk/index.html

«  Umbrellawww.umbrella2009.orqg.uk/
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Sometimes connected with conferences, award-winpiogcts can also be
useful sources of (especially) practitioner redeabiscussion lists are again
probably the most useful way to keep up to dataveard news.

3.11 Organisations

There are very many potentially relevant organigesi a mindmap can help
organise and reorganise them by category. Exanppleganisations include:

+ Association of Librarians and Information Professils in the Social Sciences
(ALISS) www.alissnet.org.uk/

« British Association for Information & Library Edutan and Research
(BAILER) www.bailer.org.uk

» British Computer Society Information Retrieval Sipdist Group
http://irsg.bcs.org/

e CILIP: the Chartered Institute of Library and Infation Professionals
www.cilip.org.uk. LIRG is a Special Interest Group of CILIP.

* Commercial, Legal and Scientific Information Grd@_SIG)
www.cilip.org.uk/specialinterestgroups/bysubjedigidefault.htm

* Evidence Network
https://www.kcl.ac.uk/schools/sspp/interdisciplyiavidence/

e International Association of Technological Univéydiibraries (IATUL)
www.iatul.org/

* International Federation of Library Associationsl dnstitutions (IFLA)
www.ifla.org
Divisions include:

o Division of Education and Research
www.ifla.org/en/education-and-research

Sections include:

o Library Theory and Research Section
www.ifla.org/en/library-theory-and-research

0 Statistics and Evaluation Section
www.ifla.org/en/statistics-and-evaluation

* Museums, Libraries and Archives Council (MLAyw.mla.gov.uk/,
see also its Research sectiamvw.mla.gov.uk/what/research

* Research Information Networkww.rin.ac.uk/

e  SOROS Foundations Network - See ‘Information Progra
WWww.Ssoros.org/initiatives/information

¢+ UkelG: The UK e-Information Grougww.ukeig.org.uk/

! At the time of publication this site was under stonction
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o  UKOLN www.ukoln.ac.uk/

4 Procedure: further suggestions

Be creative when developing search sources andteryou will definitely be
learning as you go along. Iteration is the norrheathan the exception. Filters, if
available, should be used sparingly and criticalfgr scoping, you are likely to
get better results by scanning a broad search butpu

Mind the gaps — maintain a highly critical approaelthe result of your searching
and context-gathering. In light of lack of contealllanguage tools, this is likely to
include the question, “Is my search term retriewntat | thought it would?” This
applies even more to website searches than tamfgialphic databases.

What's going on elsewhere? My own unpublished itigaons of 60 mental
health-relevant organisations’ websites showedwbgt few organisations
publish their current research programme or fuplaes. A good back up is to
speak to knowledgeable contacts: speak to an eapartonference, or contact
information staff at a relevant organisation. A memute conversation with a
knowledgeable colleague could save you hours okwor

All information and sources become out of date, wedresearch literature field
continues to evolve, so during your current awassliteis wise to keep an eye out
for new sources and terms as well as new reselartie social care field, |
estimate the shelf life of background scoping t@tmind 6 months — this time
scale could be relevant if you, say, take a yeafrom your PhD.

5 Conclusion

This article outlines an approach and a rangesafunees for establishing the
context for your research or that of your servisers. It is not exhaustive, but
provides a framework for managing the process,saiggested resources.

Further contributions are welcomed to the resouseesion of the LIRG website
www.cilip.org.uk/specialinterestgroups/bysubjeaégarch/linksand to the
Library and Information Research Directory
www.cilip.org.uk/specialinterestgroups/bysubjecéarch/publicationsplease
follow the prompts on both sites to suggest resesior add your research.
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“E-books are good if there are no copies left”: awwvey of e-book
usage at UWE Library Services

Jason Briddon, Jackie Chelin, Greg Ince, Jane Redmtstair Sleat, Elspeth
Williams

Abstract

This article outlines research carried out withdstuits and academic staff at a
large UK university library on how e-books are lgeused for learning, teaching
and research. It was discovered that e-books asting many of users’ needs,
especially in terms of accessibility, but there stk concerns about subject
coverage and the impact on students’ learning.réfaee various reasons why e-
books are beneficial in developing an academiatibcollection, most
particularly for reference materials and essengiatlings, but librarians need to
work closely with academic staff to integrate use-books effectively into
learning and teaching, taking care that licenceau@ss implications are better
understood. The drivers to the use of e-booksaytpebe outweighing the
barriers, although the latter will require consat®e effort on the part of
librarians within their institutions and also inrtes of communicating concerns to
e-book providers.

1 Introduction

This article reports on the outcomes from a sntalesresearch project at the
University of the West of England (UWE) funded b tLibrary Information and
Research Group (LIRG) / Elsevier Research Awar@T7208). The focus of the
study was on how staff and students are using &sfoo learning, teaching and
research to inform library collection managemernt development.

The aims of the study were to discover:

Ihttp://www.cilip.org.uk/specialinterestgroups/bygdi/research/activities/awards/researchaward.
htm
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» whether e-books are meeting users’ needs;

« what place there is for e-books within the contehd@ multidisciplinary
academic library collection;

* more about the distinct drivers and barriers toube of e-books.

As part of a consortium of libraries within the &dl/Bath areawe also sought to
provide a set of tools that could be re-used teerethe state of e-book usage in
future years and at other institutions.

Having previously carried out an impact study urel&tRG initiative, UWE
Library Services had already developed useful rekgastruments that would
adapt well to this research into e-book use (Ne&tat, 2005). The methods
included both quantitative and qualitative appresch

« aweb based survey aimed at students;
e semi structured interviews with academic staff;
e asmall number of observed tasks undertaken byestsd

Each method had its own by-products: the surveyditbe-books to the attention
of a wider audience; the interviews helped to cbdate relationships with
academic staff and provided the opportunity fonf@icement of other messages
about the library’s services; the observed tasigassted specific improvements
that could be made to the library’s home page arttld display of catalogue
records.

The definition of e-books is a matter of great del{drmstrong, 2008 and
Vassiliou and Rowley, 2008) but for the purposethefUWE study a clear and
simple definition was agreed:

Electronic versions of titles that are, were, aulddoe available as hard copy
books, and therefore resemble books in their stracnd presentation. Examples
of e-books could include textbooks, reference bddkgionaries,

encyclopaedias) and law texts.

2 Context

UWE, Bristol is a post 1992 university, with fivarapuses serving around 27,000
students and over 3,000 staff. Each campus ha¥& Ubrary.

UWE Library Services has invested heavily in eq@is over the past five years
and, as a consequence, the proportion of fundiagtsm journals far outweighs
that spent on books. As more e-book titles becavadable, the Library has been
increasing its acquisition of e-books. Howeweme e-book purchasing models
are subscription based, tying up even greater ptiops of Library funding in
ongoing commitments leaving little left for one-pifirchases. Essentially the
Library is trying to develop and grow the e-boolections in a way that is
sustainable. One of the students actually commaenttgk free text section of the
online survey that “E-books have to be printedéahy use, so why not go to the

2 http://www.uwe.ac.uk/library/aulic/
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original?” The biggest question this begs is haw an academic library possibly
provide enough print copies? The problem is sutlyirstated by Carlock and
Perry of the Arizona State Library:

We do not have excess funds to purchase multipiesahile still keeping
current with new publications and meeting the aurlim and research needs of
our students and faculty

(Carlock, 2008, 1)

Over the last four years the Library has been waykin “Reading Strategies”
with academic staff at UWE. The Library suppoxtademic staff in developing
the information literacy of their students and ngng student expectations by
making available essential chapters and articta®s their reading lists. This is
done through a variety of means, e.g. indicatingctwkexts students should
purchase, providing scanned documents and/or binftegally) to electronic
journal articles or by distributing print study ac The potential for e-books to
support this initiative was compelling.

However, through informal discussions with studetmgas becoming clear that
their use and expectations of electronic books tiyghvery different from
electronic journals. Were e-books more appropfateeference only rather than
essential texts as, perhaps, suggested in the Bjudan Epps (2005) which was
limited to electronic reference books? A studydigrk (2005) at the University
of Denver, that aimed to find out how and why eHsoare used, supports this
idea as it suggested that students only read godibns of e-books and that print
volumes are better for immersion in the text. Miéswv was further supported by
a study at Liverpool John Moores (McClelland, 200&t found that some users
want features of print books to be preserved iretBetronic medium. Appleton
(2004) reported on a focus group with student mig&iwho were encouraged to
use e-books as part of a structured informatiollsgiiogramme and concluded
that further development of e-books would be versitive, in this respect, but
would need further investigation into their modeefive use.

All of this suggested the need to do more reseatohhow our students were
using e-books before investing more in them angdnglheavily on them to
support our Reading Strategies initiative.

3 E-book collections at UWE

Since 2001, UWE has made individual title purchds®s NetLibrary, currently
accounting for around 800 titles. A lot of thesea@vpurchased on an annual
renewal basis, many of which have been renewedyyeaer five years, and are
therefore now in stock in perpetuity. Concurresgng are limited in the
NetLibrary model.

UWE has also subscribed to a subset of the Ebraaglémic Complete service
for the last three years, with unlimited concurnesgr access to almost 14,000

3 http://www.uwe.ac.uk/library/info/academic/toolkit/
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titles. In addition a small number of perpetualesses to e-books has been
purchased from Ebrary, taking advantage of sonantially attractive ‘subject
sets’. These purchases have often been singleaosess.

A subscription to the Safari Books Online servies hlso been taken in the last
year, which has provided access to approximatelytdi@s with four concurrent
users.

Most recently, UWE has begun purchasing individpatpetual access titles
through the Dawson ERA platform, an acquisitiontequroving very popular
with Faculty and Subject Librarians, with the lesvef access being dictated by
the publisher, falling somewhere between 325 arfidat@esses per annum, on a
multi concurrent user access basis.

In addition, UWE subscribes to the following seesavhich offer a wealth of
further electronic “book” content:

e Construction Information Service (CIS);

» Credo Reference;

» Early English Books Online (EEBO);

» Eighteenth Century Collections Online (ECCO);
* FORENSICnetBASE;

» Lexis Library;

e Literature Online (LION) ;

*  Westlaw

Wherever possible, MARC records are purchased ddéedato the Library
Catalogue.

Outside of the packages of subscribed electronik lsontent our individual
electronic book purchases have so far been foaus@éetLibrary purchases.
Acquisition has been particularly successful iraareelating to Business and
Management, Health, Education and the Social Segenwthere the availability of
relevant content has been good.

4 Methodology

4.1 Survey

An online survey methodology to find out how andtiidents at UWE are using
e-books as part of their learning was chosen $orelative low cost, potentially
fast response rate and its simplicity to completa short time.

The student survey had an introductory page stéti@@im and also the
definition of e-books, for the purposes of the syrand for those students
unfamiliar with the term.

The survey consisted of 18 questions in severdicsec There were six specific
factual response questions requesting personahiafton. There were 12
behavioural questions focusing on the use and itumality of e-books, and
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preference for e-books over print. These questiegsired a specific response,
or scaled specific response, in combination wittioo@l open response questions
about e-books.

The survey questions were chosen for their perdeadity to determine if
students were successfully accessing and usinglesbfor what purpose, how
easy they found them to read compared with primd, aso what features and
functionality appealed to them or were an obstexlbeir use.

The survey was available via the UWE Library Sessiweb site for two weeks in
early December 2007. These weeks fell at the étitedirst semester of the
academic year when it was likely that all studevsild have had a need to
access the library catalogue and other electr@siources for their academic
work. The student sample was self-selecting. rEspondents had to consent to
the use of the information they provided to compith the UWE ethics
guidelines and to successfully submit the sursly respondents were asked to
supply their name and e-mail address if they agted® contacted at a later date
to participate further in the e-books study anti¢ancluded in a prize draw

The online survey was created using commercialso#t, e-inform, supplied by
Priority Research Ltd. The collected survey daga exported into MS Excel for
manipulation and analysis.

4.2 Interviews

The use of semi structured interviews with acadestaff was deemed the most
appropriate way to find more detail and insights itme drivers and barriers of e-
book usage. As indicated by Gillham:

It could be argued that the semi-structured intevwis the most important way of
conducting a research interview because of itslfiety balanced by structure,
and the quality of the data so obtained

(Gillham, 2005, 70)
Questions focused on:
» whether and why staff were using e-books;
* how they found and accessed them;
* what role they saw for them within the academictext)
» what they considered to be their (dis)advantages;
» what their experiences of using them were;
* what they felt about recommending them to students.

The interviews were intended to last about halfiaar and were recorded for
transcription purposes. Faculty librarians emasleddemics asking for
volunteers to be interviewed, irrespective of weetbr not they were currently
using e-books. The respondents were necessalilgedecting, but nonetheless
demonstrated a wide range of use and understanfiexpooks and ideas about
their application. Twelve academics were intengdywepresenting a wide range
of subject areas and a good mix of teaching arehrek foci.
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Transcripts were read by all members of the rebgan@ject group in order to
identify the main themes, which were then codedchB&ranscript was read by
two or more members of the project team in ordexsign codes and to ensure
consistency of application and interpretation.

4.3 Observed task

The use of an observed task as a method of rese@ascbhosen in order to focus
on how students were actually finding and usingekis on a practical level. As
indicated by Rowlands:

Libraries must move away from bean counting dubamwsnload statistics, and
get much closer to monitoring the actual informatgeeking behaviour of their
users

(Rowlandset al, 2008, 294)

Six students were observed and videoed as theytoo&dwo tasks. The first
task was, starting at the university home pagéntban e-book on the subject of
change management. The second was to find a QudRalph Waldo Emerson in
a specified e-book and then to explore the funelipnof the interface. The
students were asked to describe what they wergdsinhey undertook the task.
As the e-book they were asked to find was availableth the NetLibrary and
ebrary interfaces, they were encouraged to congradecontrast the features of
each. Afterwards, they were asked questions dmmutfrequently they use
online resources and whether their tutors recomneelnoloks.

The students were selected randomly from thosehaklandicated their
willingness to be contacted to help with furthesearch. The first people who
responded, and who could make the dates identdiethe task, were selected.
Two students from the UWE MSc Information and Lilgrlanagement course
piloted the task. Four further observed tasks wardged out. However, these
students, along with the two pilot students, ineldidull and part-time attendance
patterns, a good range of subject areas and alld@f study.

5 Findings
5.1 Survey

There were 845 respondents to the survey of w2k idicated that they used
e-books, which correlates closely with findingghe JISC funded UK National
E-books Observatory projéd61.8%).

Responses to the surveyere received from students in all faculties, uiciohg
Joint Honours (JH) students.

* http://www.jiscebooksproject.org/
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Joint Honours, 18, 2%
Law, 84, 10%

Applied Science, 105, 12%

Art, Media & Design, 43, 5%

Humanities, Languages &
Social Sciences, 111, 13%

Bristol Business School, 123,
16%

Health & Social Care, 122, 149

Built Environment, 80, 9%
Land-based studies, 18, 2%

Education, 43, 5 Computing, Engineering &

Mathematical Studies, 98, 12%

Table 1: Responses by faculty

First year students were the most likely to be nsers. Of the students who
reported using e-books, Law had the highest pesgentf students describing
themselves as frequent users (31%) compared wathekt most frequent,
Humanities, Languages and Social Sciences (HL$8gsts, (21%), and only
10% reporting frequent use in Art Media and DegigMID). This may well
reflect the electronic resources that are availableaw students, and heavily
promoted through the intensive training they reed¢rem library staff on finding
information. These resources may also be mongteasse in electronic format
than their print counterparts.

When asked for whaype of information students used e-books, the most
popular reason, cited by 76% of respondents, waefpendent reading for
coursework’. This was followed, with 55%, by ‘réagl recommended for
coursework’.

Of those respondents who identified themselvestasok users, 82% of level 3
students reported using e-books for independedtrrgacompared with 76% of
level 2 students, 71% of level one students and @é8%tgraduates.

First year undergraduates (66%) were most likelys® e-books for
recommended reading and postgraduates (PG) |le#&).(4This suggests that PG
students are encouraged to pursue more indeperedaghihg and research within
their studies but also reflects the approach talResStrategies that UWE library
staff have been encouraging academics to emptyadyvising them to provide
set texts at the outset of the course, and thengare that students develop skills
to find their own as they progress.
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O Recommended reading B Independent reading

140 132

120

98
91 89 88

100

80

60

40

20 7

UG 1st year UG 2nd year UG 3rd year +
Year Group

Table 2: Recommended reading by year group {1 2", 3% and postgraduate)

Reference use was reported by 27% of e-book uS&xseen percent had used e-
books for hobbies or interests and 8% in connedtiidim jobs or careers. In this
last category usage was greatest amongst postgeastudents (13%).

Students who reported using e-books most exterysivete, not surprisingly,
those within faculties whose librarians have bolsghiscribed to the largest
number of e-books.

Gratifyingly, the library catalogue was the mosiguently cited method for
finding e-books, i.e. by 57% of e-book users. 8tid across all years gave this
as their most frequent starting point.

The question relating toow they found out about e-booksvas particularly
interesting. As ‘tutor recommendation’, ‘modulecdmentation’ and
‘Blackboard’ could be categorised as faculty sosi@einformation on e-books,
and ‘library publicity’, ‘library catalogue’, ‘libary web pages’ and ‘librarians’
could be categorised as library sources, respdraasbeen further analysed in
these 2 groupings.

Forty three percent of e-book users used librawycas, 41% used faculty sources
and 16% used other sources, which is perhaps rexnpbatically library-oriented
as reported by Nicholas (2008, 326). Of theseraberces, ‘other students’
comprised the most frequently cited source, cloglgwed by ‘friends’. This
indicates that faculty sources and library sousresboth highly (and almost
equally) important sources of information aboutfuke-books, and that peer
recommendation is a significant influence.
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S Number of responses (N Percentage of total
ource _
=1218) responses
Faculty 500 41%
Library 522 42.9%
Other (Peer) 196 16.1%

Table 3: Recommendations by faculty, library and dber

The questions aboetise of us@rompted more polarised responses. Ninety one
percent of e-book users rated e-books as ‘easyseq73%) or ‘very easy’ (18%).
Only 8% rated them as ‘poor’ and 1% as ‘very poor’.

The majorappeal of e-books is clearly their accessibility with 8&%athe 2214
responses to this question citing ‘24/7 availagilit 7% indicating ‘instant online
access’ was appealing and 68% that ‘no visit tdibltary was necessary’. Issues
of basic functionality were the next most appealmigh ‘ability to search’ being
the most important, followed by ‘ability to downldiathen ‘print’, ‘change font
size’ and ‘personalise’.

500 4
450 -
400 |
350 4
300 4
250 4 I
200 4

150

100
50 4
0 T T T T

No visit to Ability to

the Library annotate,

necessary highlight and
bookmark

i N

Ability to Ability to Ability to
download change font personalize
size, etc

/3

Abilityto  No copies of Other
search printed book
available

Ability to
print

Instant
online
access

Always
available
(2417
access)

Table 4: Appeal of e-book features/functionality

Only 6% of e-book users gave the reason ‘no printgrdes of books available’ as
an attractive feature. This is interesting inligbt of responses to the question
asking whether they prefer e-books to print. ONeB2% of e-book users
preferred print, 17% preferred e-books, while 518d ho preference.

More sophisticated functionality does not appeda@articularly important to
students, but 20% appreciated the ability to antaptaghlight and bookmark; 7%
liked the personalisation features and 7% likedojbtgons to change font size etc.
There do not appear to be any significant variatiogtween faculties on this.
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When askedavhy they do not use e-booksstudents cited the most common
reason as ‘don’t know about them’, which may bestared as a criticism of the
library’s promotional efforts. This raises widssues about the best way to
promote e-books, the role of serendipity, the dsbecatalogue as a promotional
tool and how to alert those students about e-badksdo not use the catalogue.

Further insights from thiee text comments on the survey might help to shed
some more light on the findings. When asked wiey fbreferred print books, the
comments fell into 8 main categories. By far tggést number of comments
related to the fact that print books were easiee#sml — the issue of eye strain was
a major deterrent to use of e-books. This wasvad, in popularity, by:

» the physical aspects (some students not only likiegook and feel, but also
the smell of print books and “I also remember whefermation is on a

page”);

« the fact that no technology is required (“they damash or shut down
unexpectantly” [sic]);

» the ability to easily annotate print texts;

» the fact that it is easier to concentrate wheningga print book (including “it
sinks in better when | read from a book”);

» alack of awareness of e-books;
» the reliability of print books;
» their availability in print format (or lack of avability in electronic form).

These reasons are similar to those mentioned iuvatida and Usha (2006, 51)
at the Indian Institute of Science, and also by Migfit et al. (2008) within the
UK public library context.

When asked for any further free text comments abeatoks on the survey form,
the 298 responses fell into 7 main areas. Islasirg to accessibility were the
most frequently mentioned, by nearly a third ofstaavho commented (“a copy
always accessible”; “everyone has a fair accefisaim”). The need for better
marketing and training was mentioned by almostfdtie(“l think if | knew

about e-books | would use them”; “just sort of shled across them”.)

5.2 Interviews

Of the twelve staff interviewed eight describedniselves as users of e-books.
Two had initially described themselves as non-ubatst soon became clear,
when interviewing them, that they were actuallyraselhis does beg the question
of how people perceive e-books and in what cortteegt may have been
(unknowingly) using them. It might also reflecethlevel of confidence, or lack
of it. A range of subject areas was representaplplied sciences, economics,
education, history, information sciences, law, land property management,
languages, linguistics, marketing and nursing. &estaff were more
technologically oriented than others, some wereenfecused on research and
others on learning and teaching. In relation tol#tter, there were variations in
their class sizes and modes of delivery. One Wwad.b
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Answers to the specific interview questions elitiseme detailed and complex
information.

5.2.1 Whether and why academic staff use e-books

Academics’ reasons for using them, not surprisinigigiuded research, reference,
support for distance learning students and sugpotheir lectures. Some also
commented that they used them by default if theydbthem on the catalogue
and also when print was unavailable. There ware®us comments raised about
the distinction between primary and secondary ssuit the e-book format.

(“I'm still not sure that I'd want them [the studshto use them as secondary
texts....I just think that the book is probably woutderstanding in its total,
usually, rather than hunting through it for someghand just fishing that ot

The blind academic had been using electronic tektsa screen reader for years
and was most enthusiastic about the potentialtmiaks both for himself, and
also for his students (“...not just for visuallypaired users but for other print
disadvantaged users, dyslexics, people with prablemncentrating visually for a
long time, there may be many reasons why thesgaang to be considerably
useful...”)

The reasons for not using them were similar toehdentified by students in the
survey, i.e. not knowing about them (and this cdaddack of e-book content in
their subject area), a preference for hard copyadsalthe fact that other demands
on their time had prevented exploration of e-books.

5.2.2 Finding and accessing e-books

When asked how they found and accessed e-bookkllineing responses were
forthcoming (in descending order of frequency)e Wieb (e.g. Google, publisher
sites), library web site/catalogue, recommendat{bgolleagues/librarians),
ebrary, Project Gutenberg, other bibliographicals@nd e-resources. This
supports Milloy’s view that “the routes through whiusers discover an e-book
are varied and as yet there is no consensus” (Z3)7,

5.2.3 What role for e-books?

Academics saw various roles for e-books includisgeatial readings (high
guality content) for students, reference purposegloitation of primary sources
and for interactive use in lectures (e.g. to dertratessa working mechanical part).
Practical aspects were also mentioned such angridetween resources and
linking from the virtual learning environment ditdo e-books. One academic
mentioned that e-books can “allow a tutor to distatlents to
relevant/appropriate chapters from a range of booka particular subject. So,
advantages are very much the pick and mix facilitiis is particularly good for
more interdisciplinary subjects like gender and’la®ome thought e-books
should be complementary to print books.
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5.2.4 (Dis)advantages

The main advantages of e-books were seen to hbeaitessibility, in all respects,
i.e. availability 24/7 anywhere, ease of searclaind also for those who can’t read
print. Others felt that the variety of resourcesswa distinct advantage and that e-
books might actually encourage reading throughr ithainsic nature of being
serendipitous and offering just-in-time benefi@ne academic even felt that an
advantage of e-books might be to reduce plagiarigt®roviding access through
Blackboard to relevant resources such as e-bookdelp to minimise student
plagiarism as it means students are given a haadastd should have more time
to get on with their assignments”).

Not surprisingly, however, plagiarism was includedhe list of disadvantages
that academics cited for e-books.

Inertia was cited frequently, i.e. the fact thateitommended texts are easily
available in electronic format then students (arteed staff themselves) might be
seduced into using only these and not searching mimtely for other relevant
information (“There’s an inertia factor. Ratheathget up and come into the
Library, they'll sit there and if they can’t seeeiectronically they won’t bother
and unless they've got fairly clear directives framambers of staff they're going
to do what they can electronicdlly This concurs with Sandstrom’s view,
mentioned in Rowlands (2007b, 385) that the prilesipf least effort, amongst
other factors, determine information-seeking betiavi In the same article, the
point is made that users are now so dependentegrorenient desktop access
that content that is not online might as well nase

In terms of concern for libraries, several acadsrnthought that e-books would
reduce students’ library skills. (“Electronic assaloes make life easier for them
[students] but by the same card | think there’sulostitute for going in to the
library, getting used to the databases and getisegl to all resourcey

One academic was worried about incompetent arajpi@#a result of this
proliferation of online text without careful biboaphic control (“over time there
is a real risk with electronic publishing that thevon’t be a copy of certain things
for comparative research”).

On a practical level, many of the academics felt thwas not so easy to flick
back and forth in an e-book, they rued the lacgartability, they felt that note-
taking, annotation and browsing were less satisfgand they were worried
about the eye strain that might derive from screawling.

On the more technical side, there were concernstdbe time consuming aspects
of learning how to use e-books, including gettiogtips with the different
technologies, platforms and interfaces. Most filtlthat they needed to print off
information from an e-book.

McKiel is quoted in Lonsdale (2008, 31), on thelgsia of the ebrary global e-
book survey, as saying that e-book collectionstaedesearch tools they provide
are not well understood by a significant percentagaculty and students. This
is a concern that seems to be supported in the SiWuly. A key message from
Rowlandseget al, and one that challenges librarians to act qujdaklyhat
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Information professionals have exactly the righlisket to address the need for
greater simplicity...of both raising awareness o$ thxpensive and valuable
content and making the interfaces much more stahdad easier to use

(Rowlands, 2008, 306)

There was also confusion over the different licegsnodels and the fact that it
feels as if there is nothing to show for the cddf.particular interest was the
feeling of overload, both for academics themseares for their students and
researchers. Whilst there was considerable amti@ciof the fantastic amount of
information available at the click of a button, idevas a feeling that people
would only derive sound bites from online textsttthe information they found
would have been through a keyword search, wouldub®f context and would
lack the wider context that reading a complete sexfuentially provides.
(“...that’s the thing that I’'m working with at the montevith my students....
wanting them to understand what the advantagesyférd searching are but
also trying to get them to understand that theeepéfalls and there is a problem
with us not wading around things anymd&yeThis is particularly interesting as
the “bite size chunks of information” are deemed\ligholaset al.to be one of
the reasons why e-books are likely to take off @0®12) but were mentioned by
Godwin (in Walton and Pope, 2006, 36) as problesrniatterms of information
literacy training.

5.2.5 Experiences of e-books

One of the more positive experiences that the anedementioned was the
ability to make connections more easily betweearmftion from different
sources and the fact that this can help enormaugiytheir research. The ability
to undertake textual analysis was mentioned botthéyinguists and historians,
something that is particularly difficult in the pticontext. (“I was able to sort of
compare what intuitively | knew, that the readgpsiias different but you could
actually evidence it and you could evidence itiwe iminutes.”)Academics’
experience also suggests that if they had recometean electronic book to their
students they could be more confident that studeatdd read it. Nonetheless, a
couple of academics mentioned a 12 page waterskiedwhich students are
reluctant to read any text, either in print or &lewcic format, which is supported
by Nicholaset al. (2008b, 192).

The academics’ negative experiences of e-bookaded stockpiling items to
read, i.e. the “squirreling” behaviour identifiedRowlandset al (2008, 295),
lack of content in their subject area, variety o&lify and functionality of e-
books, and copyright implications, both as a useras an author. There was a
perception on the part of some academics that hdaé were either not
equipped/knowledgeable enough to offer e-publisbpigpns for the textbooks
they wrote or that they would lose royalties ifitHeoks were published
electronically (“The other thing is that | wondesvihmany authors, once they
begin to understand the implications of dentedssafe¢heir titles, will support [e-
books] because as far as | understand it, thetyogalan e-book is exactly the
same as on the agreement you’'ve made with a prpatgd hardback/paperback
book”). This echoes views expressed at the Pudgisissociation annual
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conference, and reported by Reisz in the Times étigtducation (20 March
2008, 39), where it was stated that publishergmiges to produce textbooks in
electronic format are marred by “the research assest exercise and the audit
culture it generates”.

5.2.6 Recommending e-books
The responses to this area of questioning fellfi®main categories:

Content— There would need to be a system for checkingpoliates to editions
to ensure that the recommendations weren’'t ouatd.dThere was a concern that
there might not be the breadth of information, yeglectronic format.

Library — Academics were worried about sidelining thedrlgr(“[the students]
think oh how can | find this article or this book the internet for nothing, and
they’ll go searching around to get it for nothirglrer than actually going to a
library and finding the book in the library”). Thwas a challenge identified by
Rowlandset al (2008a, 308). Academics also recognised thatiieeded the
services of library staff even more urgently todguthem through the e-book
environment.

Equality issues— There was recognition that there would be arsa@mPC
ownership and, increasingly, a PC with appropratitware capabilities,
multimedia features, etc. The debate about wieaettect might be on less
wealthy students was inconclusive — would they loeentikely to rely on e-books
(given that they can access them on fixed PCs sca®pus) than students who
have the financial capability to purchase printiesgor their own convenient
use?

Pedagogy- When recommending an increasing number of eleictr@sources to
students it is necessary to ensure they have tle tekevaluate them
appropriately. There were real concerns abouasarfearning, skimming online
texts and not truly getting to grips with concepgts, (“When getting students to
use e-books tutors need to take care to promote \idY are being
recommended and HOW to use them within the comtettte work being set”.)
This is perhaps another area where library staffccbelp. There were also
misgivings about what might be seen as spoon fgestirdents, especially to
those students at level 3 and PG.

Means of recommending e-books There were discussions about whether to
include e-books in the Virtual Learning Environmestt ordinary reading lists or
in module handbooks. There was still felt to beead to encourage students to
use the library catalogue to find books for themssl

5.2.7 Staff interviews: main themes

All'in all, the main themes from the staff interwie are outlined below (in
descending order of importance/frequency of meijtion

» Issues relating tpedagogye.g. VLE, reading lists, spoon feeding: *“I think
we’d say, well, the digital future is probably atiee one but | do think it puts
new constraints and problems around our teachiactipe. | think we need to
catch up with tht
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* Aspects pertaining toontenf e.g. availability, appropriateness, primary-
secondary material: “I think we’d be mad to gettaimg, any sort of collected
works of anything.... | think we’'d be potty to geathn anything other than
electronic format”; “..if they're available electronically more of therhdt
students] will actually read them”

« Consideration oflifferent types of usee.g. off campus, distance,
international, print disabled: “I think e-books apeat and specifically for the
type of students that might be a widening partitgratype of student or
somebody who’s at home with three kids under fivgai a job, can'’t find the
time to go to the library”; “The fact that therens due date on an e-book |
can read and re-read at my convenience. Beinglexiysit does take me
longer to get through material

* Purposel/usge.g. complementing print, textual analysis, refiee, and
research: “I like the flexibility that keyword sehing gives you because it
means you can expose a text to scrutiny in wayghich it was never
intended.”

« Issues relating ttechnologye.g. hand held devices: “I think there’s still
resistance to some of the electronic resourcesftitaoesn’t work the first
time they don’t go back.”

» Social, cultural and politicalssues, e.g. library and archive use: “I think
they're [e-books] important because they demoardlis archive....... and
these are things that would previously be availabigeople who are
privileged by happening to live in London and ttiere have access to the
British Library or people who lived in Oxford anddhaccess to the
Bodleian.”

5.3 Observed task

Most of the students involved in the observed tadicated that they would want
to print off sections of e-books, especially ifngsthem for a seminar, although
one person was just happy to screen read. Mostwead a couple of chapters
on screen. As indicated by Parkes:

... Students do not use e-books in the same mannbegsise print books — they
are “hunters” seeking what they perceive to the museful extracts from the
book rather than browsing

(Parkes, 2007, 260)

A couple of students already made extensive usalafe resources because of
the distance they live from the University. Thediens between these competing
needs/preferences exemplify the seemingly contir@agidindings mentioned in
Rowlandset al. (2007a, 494).

With regard to routes into the e-book, three sttelased the library catalogue
and three used the A-Z list of e-resources to &éine-book package. Once in the
e-book, students had a tendency to do what theydwouyprint format, i.e. use the
index and the contents page. Indeed, they prefé¢neee-book interface that
looked more like a book than just a Word documedriowledge of the print
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format of books appears to help students with thegation and search of e-
books.

The e-book search within the library catalogue p@gular, although it was noted
that the option for keyword only (there is no auttitbe option) was limiting.
Other comments on the library catalogue relateti¢aise of the term ‘Internet
resource’ to describe a link, which is vague, asd a&onnect to resource’ as it is
not clear what kind of resource is meant.

Although the students generally found the relevmmak for the task, they
commented that the retrieval software was unfongj\of misspellings. Most of
the students, when presented with a list of e-bdlokismet their search criteria,
opened up the one at the top of the list. This mdicate that they assume
relevance ranking, along the lines of Google, shaps date order.

Searching within two different e-book platforms tlighted the difference in
searching (better in NetLibrary) and functionalityore extensive in ebrary). It
also demonstrated that guidance in how to get éisé dut of the e-book platform
would be beneficial for students at the outset.

Students generally liked the options to highligildpkmark, make notes and add
to a bookshelf. They did not expect to find thiesgures but when they did they
were usually impressed. Even those who had usenbks before were not au fait
with the functionality as they had not spent timplering it. This supports the
view of Safari, quoted in Lonsdale and Armstron@g0&, 31), that e-books are
mainly used where someone has a very definite pnold solve or a research
topic.

Generally, the students’ use of e-books is stilaareed to use rather than a
preferred option basis. They are not yet makitiguise of the functionality.

They are prepared to read on screen but onlysfessential and more convenient
than any other way.

5.4 Summary

It was clear that the people surveyed and intersteunderstood e-books in very
different ways, despite our efforts to provide &irdgon. Questions about e-
books caused academic staff to comment more génataiut electronic
resources, eliciting many enthusiastic messagest alvem and about the library’s
provision. There was very much a sense that esankgoing to offer different
opportunities and challenges for academic libraaies a feeling that academic
staff are still finding their way and perhaps laukito library staff to help them in
their endeavours to make the most of the technolatiyn their teaching, aware
that they need to understand better the possdslttiey offer.

It would appear that student take-up of e-boolkgiag to be much quicker since,
as Nicholast al indicate, “students are far more likely to resmhf the screen”
(2008a, 322). Even if they don't all feel it isnefortable, it may still be easier
than making a long journey to a distant library.

Two of the students who did the observed tasksdideally like e-books, or
would prefer to use print books. Others mentiothed if they had to rely on e-
books for recommended texts, the books really bdzetavailable at all times and
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from anywhere, which has distinct implications tloe restrictions on some of the
providers’ licences and functionality.

6 Conclusions

In drawing conclusions from the research, it israppate to answer our initial
objectives.

6.1 Are e-books meeting users’ needs?

Access is clearly a key factor. E-books can bdéabla 24 hours a day to a range
of people simultaneously. They are perfect fonfpdisabled people (as long as
they are well structured and designed) and theybeakey word searched, as well
as offering indexing and navigation, which opensapess to the contents
quickly and easily.

Although people are extremely enthusiastic abogiatttessibility of e-books
there are still some questions over availabilitgabject content and how soon
coverage will increase to make a real differencéolearning and teaching
environment in particular discipline areas (“at thement, the range is limited
and therefore you are working to somebody elsesrsgary list of material}.

There is reason to believe, from the interviewat grimary texts are used more
frequently online than secondary texts, (the lditgng, for example, textbooks
that are recommended reading). The reasons fonthy relate to coverage, as
above, but also to some of the concerns expressaddalemic staff in relation to
potential (lack of) context, difficulties in sugtaid screen reading, surface (as
opposed to deep, effective) learning, inertia dredpossible reduction in
information seeking or evaluation skills etc. lfdd a much kind of deeper
understanding of the smaller subject area...., nawdfraid that they [students]
have a rather scanty understanding of a very braage of sources and
materials.”)

6.2 What place is there for e-books within the con  text of a multidisciplinary
academic library collection?

Staff interviews would suggest that there are maages for e-books within the
academic library. Firstly, dictionaries and refere books are seen as much more
relevant to the electronic format, being in needarfstant access (in the case of
the former) and constant updating (in the caséefdtter). (”...but certainly
anything to do with reference, anything that’s updd think we shouldn’t be
investing in hard copy stuff, | think given thasoeirces are so short we should be
using them online™)

Secondly, the possibilities of multiple concurresers for core readings/texts is
particularly attractive (..."to encourage us to haag one e-book for each
module, just somewhere on the reading list anctlatisat to Blackboard in the
module...”). Links can be made from the virtual leag environment, used by
students for the majority of their learning suppditect to particular sections of
an e-book text (licence and technology permitting).
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Access to material of a relevant level and qualéy be achieved through
recommendations to a specific e-book, and thisatsmbe more environmentally
friendly if it saves printing onto paper. (“If yme got selected shortlist of the
essential books, at least to begin with that wealeim to me to be a good way to
go forward.”)

Referring students to different sections in a ramige-books can provide the
perfect composite set text for particular modules.

Students are encouraged to read quality sourcessad through their favoured
online medium rather than relying on poor qualdégaurces that they would
otherwise use having found them through Google.

Nonetheless, the complementarities of print andtedaic texts were mentioned
by various people, suggesting that there is roanbdth for some time to come.
(“I have a preference for e-books because theysy € use but ....... | don't
think there’s a reason why you can’t use the twparallel | don’t think it's an
either /or.”)

Librarians are significant in helping at variougdés:

» lobbying publishers/suppliers for appropriate licemodels and
functionality;

e promoting e-books, training students in their use ia evaluating online
services generally;

« working with academic staff to identify the bestysaf integrating e-books
into teaching and learning.

The implications for collection management and tigysment are complex.

Using e-books in a similar way to a short loanexibn can provide access to the
tittes most in demand on reading lists. Suchgitteght be purchased in
electronic format via the traditional library boslppliers on a title by title basis.
But, wider collections of traditional reference erals, and indeed, titles to
broaden the range of stock within the library aghale, might be bought through
identified packages, depending greatly on the acoexlel and pricing structure
on offer. This has far reaching implications oe thdividual subject budgets of a
multi-disciplinary library and is still evolving.

6.3 What are the distinct drivers for use of e-boo ks?

Accessibility is a key feature given the frustratgiudents feel in trying to get

hold of key texts. This means that librarians nieeconsider carefully the kind of
access models that different providers are offeging take care to ensure they are
appropriate, or to negotiate/lobby for the mostdfieral. OCLC'’s recent survey
indicates that half of UK academic libraries clahmeir e-book usage is to support
core reading lists (2008).

Increased availability of e-books across a rangaibject areas will almost
certainly drive up usage, not just for key texts dmistudents search for secondary
materials to support assignments.
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6.4 What are the distinct barriers to use of e-boo  ks?

Lack of training and awareness of e-books is a ntaaier. As indicated by
Nicholaset al... “there is considerable room for.....better commatian or
publicity...” (2008a, 325). The need for training @nd awareness about e-books
was clearly articulated by students in the surveyia the observed task. Indeed,
it was well demonstrated in the study by Belang@@07) that libraries would
benefit from more overtly instructing library useosaccess e-books via the
catalogue and to provide information about whichections were covered within
it. The need for training for academic staff wasgtainly implicit and, to a certain
extent, explicit from the interviews. (“I thinkshould be using them [e-books]. |
want to appear to my students to be doing the tlghg.”) As academic staff are
likely to be instrumental in drawing students’ atten to e-books, promoting e-
books firstly to academics is likely to reap thghest rewards.

The observed tasks suggested that students alethkgersevere in using e-
books, even if they are not finding the informattbrey want within them,
because they have been told it should be theres raises the need for academic
staff, who are recommending an e-book, to enswattiie information is readily
available within it, and to understand the meanscoessing it. The searching
functionality of some e-book providers (and, indadée library catalogue) could
be improved considerably, in this respect, throusg of more fuzzy searching
techniques.

If e-books are not available on the library catalgrany users will not find
them. Therefore making them clearly available axahaging expectations on
their use by the provision of information aboutitienctionality might be
particularly helpful. Loading in catalogue recoedsl keeping them up-to-date
are going to be major challenges for librarians.
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GODWIN, Peter and PARKER, Jo. (eds.) Information literacy meets Library
2.0. London: Facet Publishing. 2008.
200 pages. ISBN: 978 1 85604 637 4. £44.95.

This book brings together two topical subjects:rarlg 2.0 and information
literacy (IL). It is organised in four sections: The basics, &ir2.0 and the
implications for IL learning, Library 2.0 and IL practice, and The future.

The first section comprises an introduction anth@pter on the tools of Library
2.0 and IL. In the latter, Brian Kelly describes tinain characteristics of Web

2.0. He discusses such tools as blogs, wikis, R&8lfy Simple Syndication),
communications technologies (such as instant maggsagd Skype), social
networking and social bookmarking applications, qgaads and videocasts, tagging
and folksonomies, mashups and virtual worlds.

The section on IL learning covers higher educatszhool libraries and public
libaries. Sheila Webber focuses on educating Wel.I5 students for IL. While
she sees no need for every LIS graduate to becaiieba2.0 guru, she does think
that all LIS professionals should be able to engaiieally with new online tools
in order to identify their potential in their ownS.specialism.

Judy O’Connell provides examples of Web 2.0 toleég & school librarian can
adopt to support IL in schools. She maintains sichbol librarians should
embrace a ‘Web 2.0 mindset’, which accepts a tti@nsirom formal to informal
learning spaces and which has flexibility and peasisation at its core.

Michelle McLean looks at public libraries and Web.2Her examples are from
the US, where many public libraries have their dogs and some use wikis for
readers to post book reviews.

Chapters in the section ‘Library 2.0 and IL in gre& describe case studies
showing how Web 2.0 tools may be applied in thehewy of IL.

Georgina Payne discusses the blog as an assedswiehtbrary staff at the
University of Northampton asked students to writaiaimum of ten blogs over
13 weeks on the quality of information they enceved on a daily basis.

Anne-Marie Detiering uses Wikipedia to teach stuglén ‘eavesdrop’ on the
scholarly conversation, and thereby have a richdetstanding of how
knowledge is created. Rather than seeing knowladg®mmething that is
revealed, staff at Oregon State University sedtetp their students research like
scholars and to introduce them to academic wrifdgiering maintains that
Wikipedia makes the construction of knowledge tpament because it is possible
to use its history pages to trace the discoursatabtopic.

Christopher Fryer and Jane Seck consider IL andfiB&$s. They describe using
RSS to republish information on training sessidnsSE and give examples of
US libraries using RSS feeds to make their inforomatnore accessible.

Jennifer Zimmer and Sally Ziph report on podcastinthe Kresge Library at the
University of Michigan. The library staff experimend with audio podcasts and
vodcasts (podcasts with video) for their librargtmction sessions. At the time of
writing they were planning to move the project otithe pilot phase and fully
incorporate the podcasting in the existing instarcprogramme.
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Jo Parker describes Beyond Google, an IL courgeaDpen University. The
course covers making the best use of Google feaagevell as using tools to
retrieve information that search engines are un@biied. It includes evaluating
information, organising and finding it (e.g. sodsokmarks), user-generated
content (e.g. blogs and Flickr) and keeping upati® de.g. RSS feeds).

Other case studies include: Laurie Allen and Mdadgarnhart on Penntags, a
social bookmarking tool for locating, organisinglaharing online resources
developed by librarians at the University of Peitwesyia; Cameron Hoffman and
Sarah Polkinghorne on how the tagging capacityliokiFhelps students learn the
distinctions between natural and controlled vocabes; Susan Ariew on a
project at the University of Florida’s Tampa Libydo create a pilot video for
instructional purposes using YouTube; and JuliemslaAlison Pope and Geoff
Watson on using Web 2.0 to enhance the Stafforel&hiversity Assignment
Survival Kit (ASK), a web-based tool designed tpsort undergraduate students
encountering their first assignment.

The final section has two chapters: one on thentagof IL through digital
games and a conclusion by Peter Godwin. John Kitiediscusses the
pedagogic benefits of digital games, and gives gkesof initiatives at US
universities.

The book will certainly provide inspiration to péepeaching IL. However, there
may be a limit to the use of Web 2.0. Godwin cangidlt may be ... that students
do not want us in “their” spaces’ (p172). Considgrihe pros and cons of using
RSS or SMS to keep students updated, Adetrak note that students might
prefer to compartmentalise their communication rguSMS for their social life
and RSS for academic purposes.

The issue of keeping up to date is a thorny onexdsit al. quote Czarnecki’'s
statement that: "’we are always in a state of [tam$ beta” when using Web 2.0’
(p139). Parker points to the problem of keepinglbheourse up to date when
new tools and services are emerging all the tinme & her solutions is to
provide a forum for students to post interestingdithey have found. Godwin
reflects on the wisdom of bringing out a book ois fast-changing world. He
justifies it on the grounds of the conveniencemaftdor browsing, review and
reference, and addresses the currency questiorebiing a blog
(http://infolitlib20.blogspot.con)/to record new developments.

Monica Blake
Library and Information Consultant
info@blakeinformation.com
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GORMAN, G.E. and CLAYTON, P. Qualitative Research for the Information
Professional: A Practical Handbook. 2™ ed L ondon: Facet Publishing, 2005.
282 pages. | SBN 978-1-85604-472-1.

This is the second edition of this text, first pabéd in 2005, and republished last
year, which in and of itself may indicate its valred popularity. | have to confess
to not being familiar with it before now — muchrtyy loss, as it would have been
a very useful addition to my (and my students’) ksbwlf; | shall certainly be
using it with, and recommending it to, my studehts year. The book is written
by two highly experienced library academics, basedew Zealand (Gorman)
and Australia (Clayton), and their wealth of expage as teachers and
researchers shines through.

The text begins with the more ‘theoretical’ aspéctshapters 1 and 2 (the nature
of qualitative research; evaluating qualitativesgesh); the following 11 chapters
cover all the stages of research, from design tongrup, taking in case studies,
how to approach fieldwork, four specific methodsgervation, interviewing,
group discussion and historical investigation), arabain, usefully, as these
aspects are sometimes not covered well in othés terecording fieldwork data,
analysing data and writing reports. The subti#ePractical Handbook’ is very
apt — unlike some research methods texts, thene éxtremely good emphasis on
the practical, and on communicating the ‘hows’ oilhd research really clearly
and in a lot of detail.

For someone like me, who is familiar with most lué techniques they describe, |
found this an engaging and interesting read, whale me many useful leads on
further reading, and | enjoyed it very much. | wbaértainly recommend this
book for anyone new — and not so new — to reseasch,really does give readers
the tools to implement the methods discussed, dsag/eroviding many practical
examples and illustrations. For example, | am moy ¥amiliar with the technique
described in Chapter 9, a form of focus group daN&T (nominal group
technique), but having read their clear and detaleount of it, | felt | would be
confident to try it out, even without further reagi One of the most useful
aspects is the questions at the end of each chagteh relate either to an
example used in the chapter or to the case stuGhapter 14 — these encourage
readers to reflect on what they have read and statet it better.

There are many good things about this book; ingagingly written, and highly
accessible without being simplistic or undemandaihgs reader. It incorporates
practical and valuable examples particularly wadthngside clear linking of, for
example, methods to types of research questiorcriélgisms are niggles really,
and reflect my own personal preferences and ‘thimgsuld have done
differently if I'd written it’, rather than any maj issues. Being something of a
nerd about research methods, | would have likgghyi more on the debates
around research paradigms, and more upfront defisitof terms such as
‘inductive’, ‘deductive’ in that first chapter. Theeare only 2 pages on ethics,
which is perhaps a little thin, and there is no timenof working with children, or
hard-to-reach/vulnerable groups, and nothing ofitnealated research. The
section on negotiating access to a case studypfuhéout more here on
researching within your own organisation would dsauseful, as that is a highly
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likely scenario for many information professiondlbe section on historical
research could, | feel, have placed more emphasi®th discourse analysis as a
method, and using contemporary documents (e.glioypanalysis). The authors
have — mostly successfully — updated the text fitsrfirst publication in 1997,
but there a few places where they seem a littleobdate; for example
recommending tape recorders rather than digitalrdses, and they could have
included more e-resources. The literature reviestige | also found a little thin,
and their list of journals misses out some | warddsider key (particularly for
practitioners), as well as being very library foediswe should be encouraging a
wider range of literature searching, to take in@ogy, education, health, for
example.

However, these quibbles do nothing to stop me recending this
wholeheartedly, and a research methods text fasme fun if | don’'t have
something in it to disagree with! | learnt a latrfr this book, and will return to it
many times, I’'m sure.

Juliet Eve

Principal Lecturer
University of Brighton.
.eve@brighton.ac.uk
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CRAVEN, J. (ed.) Web Accessibility: practical advicefor thelibrary and
information professional. London: Facet Publishing. 2008.
168 pages. 1SBN: 978-1-85604-625-1. £44.95 (hbk)

The provision of accessible web services is abelivering online information
that is useful, informative, quality-assured andslnot present unnecessary
barriers.

This edited collection is a “practical introductitmweb accessibility” (p.1) and is
primarily aimed at library and information professals, students and lecturers of
library and information studies. Editor Jenny Crai®eResearch Associate at the
Centre for Research in Library and Information Mggraent (CERLIM) and has
worked on a number of research projects assocratbdveb accessibility and the
provision of library services for visually impairgeople. Craven is therefore
ideally placed to bring together a highly practiaad timely collection of advice
and guidance from a range of experts and expedgmeetitioners. Craven
contributes to a number of chapters within the baad this gives the collection
an authoritative and cohesive ‘voice’ on the subpéaveb accessibility.

At the beginning of the book, Craven provides aightforward discussion and
overview of the term accessibility and briefly disses consideration of
accessible and inclusive practice to the technosdgispects of library work
including computer use within the library, the psion and use of e-resources
and website design.

All featured authors provide excellent, straightfard advice and guidance
regarding issues of web accessibility. Draffan (@ba2) takes us through some
of the tools available to customise the web expegdor users as well as
considering wider impact. Ball (Chapter 3) argumstiie inclusive learning
approach and takes a look at website design fragrditerse perspective. Eskins
and Craven usefully highlight the importance (aifficdlities) of implementing
Design for All principles when referring to the pased Design for All
knowledge and skills sets as advocated by Velasalb (p.116).

Sloan and Howell's chapters on the importance oéssibility, accessibility
advice and guidance, and the ongoing evaluatiamiwds to take place when
developing web accessibility (Chapters 5, 6 anéspectively) provide some key
pointers and the legislative requirements.

Each chapter follows with references to furthedneg and URLSs to websites of
direct relevance to the topic covered within thapatlkr. However, in some
chapters the URLSs refer to documents from the sang@nisation a number of
times which does make for a lengthy list of refees Many of the URL
references are “deep links”, that is, referringldcuments embedded within
organisational pages and my concern is that thesp lihks may change as
organisations develop their sites. It may have Ipreferable to refer to an
organisation’s home page and then to encouragasthef the search page once
the home page is located to find the relevant dasus Despite this reservation,
care has been taken to ensure that each URL dyctearked within the body of
the text and this certainly helps the reader tdyeeefer to and follow up any
particular lines of enquiry or interest.
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Particularly important threads running throughdw book are the pivotal role
that library and information professionals shoulaypn developing accessible
systems and working closely with IT developersnsuge that web accessibility is
an integral part of any technological developmant] the important role of
stakeholders in determining what needs to be d®eir Brophy, in his chapter
on issues for library and information services,auites the iterative approach to
ensuring accessibility (p.106) and this is a mallat is clearly reflected
throughout the book. Brian Kelly’s chapter effeetiwhighlights the obligation on
all library and information professionals to contatly re-visit the web
accessibility agenda.

There are a number of case studies included, nodably the chapter

highlighting how Design for All principles have befilly embedded into the
library and information science curricula. Otheseatudies mentioned
throughout the book include public libraries andE&lleges and this helps
broaden the appeal of the book and demonstratew/éimaccessibility is an issue
that all library and information services professits need to address irrespective
of the communities which they support. This is dasiated in Craven’s own
chapter on best practice examples of web accasgif@ihapter 9) and how during
her own research and that of others the lack ofptiamce to the Disability
Discrimination Act (1995) in terms of web accedsgpwas evident by a number
of organisations.

I would have liked to have seen an appendix higilngy some of the principal
organisations that are working within the fieldsraflusive learning and web
accessibility such as Ability Net and JISC TechDisis would be of use to
students and professionals new to this importgmé@sof library and information
work.

It might also have been useful for a glossary oh&eto be included in the book;
there is some assumption that the reader will wgtded the terminology
associated with web accessibility and at timeshibisk can be a little technical.

As a practical, easy-to-read compendium of aduwzkguidance, this book is a
perfect addition to a library and information sers student’s reading list and for
the staff development library and should be requisading for anyone
considering technological developments within thibnary. Indeed it is well

worth sharing with external colleagues involvedviebsite development to ensure
that the good practice advocated by the informgpiafiessionals and accessibility
experts within this book is embedded within webdieign principles, thereby
striving to achieve inclusive and comprehensive aetessibility.

Virginia Haver gal

e-L earning Advisor (L earning Resour ces)
JISC Regional Support Centre South West
virginiahaver gal @r sc-south-west.ac.uk
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DEWE, Michael (ed). Renewing our libraries. case studiesin re-planning and
refurbishment. Farnham: Ashgate Publishing Ltd. 2009.
284 pages. |SBN 978-0-7546-7339-2. £60.00

Like a great many other librarians, much of my négofessional life has
revolved around the modernisation, refurbishmedtrannvigoration of the
libraries I've worked in, so | was fascinated taaddhe accounts and experiences
of others who had undergone similar transformatioasd a little frustrated that
such a volume wasn’t at hand when we were consigiéhie various design
options available to us.

The book is departmentalised into logical chaptdreh group the 16 case
studies by refurbishment type, so that the aspinatand limitations which
influenced renewal or refurbishment take precedenee sector definitions. The
effect is to allow those with particular interegisnore easily compare and
contrast the techniques and resolutions employemth®srs who might have faced
similar challenges to their own.

Surrounding the chapters are Michael Dewe’s owrekat contributions. The
Preface and Introduction offer him an opportunitglearly describe the design
logic which underpins the chapterisation of thekband the criteria against which
the case studies were selected; and to considendhg and various forces for
change which, over the years, have brought aboidgseof library building,
refurbishment and renewal. | found his ‘snapshase studies, a gallop through a
variety of recent (up to 2007) refurbishments, timge sub-divided mostly by
sector, very enlightening. No great depth is @ffiefor individual cases, but any
would serve well as a basis for future investigatiy those faced with similar
restrictions or with similar aspirations. The baaids with an overview of the
various stages through which a typical project rmidbally progress, and in itself
becomes a very useful ‘toolkit’, a guide for libes approaching their own
refurbishment project — starting with an assessrgtite library building,
progressing through a thorough review of user reguents and other influences
upon the design, to methods of mitigation duringworks themselves and finally
to the conduct of project review and impact assesssn At each stage, reference
is made to the previous case studies, with disongdithe real-life problems
faced and overcome.

The case studies themselves, though each authlbowged their own style and
voice, are well and clearly written, detailed anfibrmative, and a number of
photographs and tables are used for illustrativpqgees. They follow a similar
content pattern, designed to ensure that all inapbfacets are covered — the
reasons for refurbishment, descriptions of theotaridesign stages and the final
design itself, a summary of any difficulties enctarad and their resolution, and
finally an evaluation of the refurbishment anditgact on the library
community. Most library sectors are coveredluding national, academic,
public and independent libraries; and a varietyedfirbishment types are
included, covering the problems of modernising axignding library space,
creating modern learning and research environnmardscreating environments
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capable of delivering new styles of provision, titv@ncing heritage buildings
with modern facilities. The case studies are pradantly UK based, though with
valuable contributions from Sweden and the Repudiliceland, and projects in
Australia, Canada and the USA are discussed isuhreunding chapters.

Michael Dewe describes periods of library renevgabaing largely cyclical in
nature — they seem to happen in a big way everyasty years. In reality, of
course, it's unlikely that anything we do todaylw@main as it is for very long.
We all make ‘fine-tuning’ changes along the wayreet current demands, or to
enable better use of various features — howevere ttomes a time when fine-
tuning just isn’t enough anymore, and we needke tadeep breath and start
over. This well-written, well designed collectiohcase studies and
commentaries illustrates many of the challengesddxy those charged with
renewing our libraries, and discusses the outcaub®ved. | have no doubt that
it will prove an invaluable reference tool for stunds of library design and history,
architects, designers, planners and librariansifamy years to come.

Stephen M ossop

Head of Library Customer Services
University of Exeter

S.a.mossop @exeter.ac.uk
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