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Editorial

Welcome to another issue of Library and Informafkesearch: we are sure that
you will find the papers and reviews in this issfidoth intrinsic interest and of
practical use, whatever your role and working ceinteay be. Although the focus
of the papers in this issue is very much on theleec library sector, we believe
that all of the papers have generic messages thdtenseful to all.

Thus, for example, we start with an invited conitibn from Joanna Bryant,
winner of the 2008 LIRG student award. Her papdased on her dissertation for
her MSc studies at Loughborough University, anduses ethnographic research
undertaken in the library at the University to istigate the way in which students
were using open-plan learning spaces. In addibarontributing to our

knowledge of how such spaces are used, the pap@rds us that ethnographic
approaches to research tend to be under-used libthegy and information sector,
and have much potential to offer (as well as samesibeing fun to carry out!).

Her paper also offers a timely reminder of the LIRGdent award: entries for the
2009 prize are now being considered.

The refereed paper by Jon Warwick and Gary Bellagp how the use of a
planning tool, the Holon Framework, can be use@d¢ditate single and double
loop learning in academic libraries. Once agaitincalgh the focus of the paper is
on exploring how the Framework can contribute @aoisational learning in an
academic library context, the theoretical implioat are equally applicable to
other library and information environments. Atmei when libraries are having to
work hard to justify their resource requirements] axdeed in many cases their
very existence, Senge’s view (cited in the papeWaywick and Bell) that ‘the
ability to learn faster than your competitors maytie only sustainable
competitive advantage’ has particular resonanceday’s competitive and
managerialist context, an adaptive approach tmiegiis not simply alesirable
attribute but rather agssential survival element.

Daren Mansfield’s paper addresses the much undearehed area of theft from
libraries, again with a focus on academic libraridsvertheless, the paper will be
of interest to many working in other sectors: sathgft from libraries is not a
problem that is confined to university institutipas the British Library will
readily testify after recent much-publicised lossEgare and precious works.
Mansfield’'s paper concludes with some useful pcattneasures that libraries
may wish to consider adopting in order to mininssack losses through theft.
Some of these may be more applicable in an acadmmtext, but many are of
generic application.

Finally, we offer a number of reviews of recent b@ablications. Pat Gannon-
Leary reviews Weaver’s edited volume on the ‘transing potential’ of higher
education, when students are supported appropriatel their needs are
considered holistically in the context of the ‘wlaitudent’. Veronica Lawrence
reviews ‘A Handbook of Ethical Practice: a PradtiGaide to Dealing with
Ethical Issues in Library and Information Work’ McMenemy, Poulter and
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Burton. As Lawrence concludes, this is indeed dulised practical contribution
to an area of practice that warrants more attentiahe LIS literature. | can

testify to the usefulness of the thought-provokiage studies in the book, which |
have used to good effect in my own teaching.

Simeon Moore discusses Pugh’s ‘Change Managemémitonmation Services’,
again a subject that has not been widely writtesuafrom the specific
perspective of the LIS sector, despite the constanire and rapid pace of
organisational and technological change with whighsector has to grapple.
Although Moore highlights the fact that the bookustten very much from an
academic and theoretical perspective, and is piglmadst relevant to libraries in
the higher education sector, he also recommeragsatuseful aid for LIS
personnel working in every kind of library or infoation service. Mike
Sharrocks’ review of Harriman’s guide to creatinigusiness plan for your library
also highlights the need to adapt business practcthe external and internal
environment in which libraries operate: the acconypay CD provided with the
book could, as Sharrocks notes, save practiticmemsiderable amount of time
and effort.

Meanwhile Juliet Eve’s review of the second editbditGorman and Clayton’s
work on ‘Qualitative Research for the Informatiogr$onnel’ is so glowing in its
praise for the usefulness, relevance, interestandssibility of the text, that it has
convinced me of the need to add it to my own boeksh

We hope you enjoy this issue, and that these papierslate ideas for research
that you can carry out in your own library contextid hopefully write about for
the journalLibrary and Information Research warmly invites you to submit your
own contributions for publication in future issudsyou are not sure whether
your work fits the journal’s remit, please don’sitate to contact either of the
editors for advice. We look forward to hearing frgou!

Louise Cooke
Miggie Pickton

L. Cooke, M.Pickton 2
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What are studentsdoingin our library? Ethnography asa method
of exploring library user behaviour

Joanna Bryant

Abstract

The paper summarises an ethnographic study cordlatteoughborough
University in 2007 which investigated user behavioua new open-plan learning
environment. It seeks to encourage wider use afogffaphy within library and
information science research and recommends thieomhets a particularly
effective way to explore how library space is uskte author encourages both
practitioner-researchers and academics to conssgileg the method more
frequently.

A more in depth discussion of the findings of thejgct appears in Bryant,
Matthews & Walton (2009), whilst the dissertatitseif is available online
(Bryant, 2007).

1 Introduction

For many practitioners, their Masters’ dissertat®their first experience of
undertaking a structured piece of library and infation science (LIS) research.
Once working full time, research is sometimes seea ‘luxury’ as the competing
demands of the workplace take precedence. Indd8dekearch has often been
criticised for having a significant research-pregetgap. Booth (2003) comments
that “practitioner-led research is criticised ftsr lack of rigour, academic research
for its lack of relevance.” In the present econontimate, there can be few
library and information services that are not feglpressure to retrench. It is,
therefore, particularly timely that LIS professitsmdemonstrate the value of their
skills and services. As Thornton (2008) explaiesearch is one of the best ways
of doing this:

| have always been a strong advocate of being faned and demonstrating the
value — perceived or actual — of what we do to aleange of different
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stakeholders, but it is the senior management wingt take priority. Any dumb
cluck who forgets that is going to be without araily to run in pretty quick time.

(Thornton, 2008, 36)

Good research can be an effective way of demomggrad administrators and
funding providers how their money is being used! why continued investment
Is worthwhile.

This paper argues that ethnography, also knowmdiipant observation, is an
under-used but effective qualitative research netbhoboth practitioners and
academics. It summarises the findings of a smatagraphic study undertaken at
Loughborough University in 2007. The approach wsedusuccessfully to
investigate how a new, open plan learning envirarrirethe university library
was utilised by students. The findings were usadftorm library management
how investment in the fabric and furnishings of libeary had impacted on
student use of space. Whilst the project was uaklentby a student researcher
(who also worked part-time in the library in ques)i, the method is fairly simple
and could certainly be used effectively by praatiérs.

2 Why use a qualitative method?

Quantitative studies have an enduring popularity \Worarians, since they can
make good use of the wide range of readily avaslallta such as library gate-
counts, book issue figures etc. Such studies fodaelatively linear progression,
from research design, to data collection, to datdyais. At the end, the
researcher may produce a set of statistics, othgrapconvey their findings. Such
graphs make regular appearances in library anepalts or briefing papers.
According to Berg (2007, 2), much research hassa tawards quantitative
methodologies which are given “more respect. Thay neflect the tendency of
the general public to regard science as relatinmgutobers and implying
precision...” However, statistics and surveys cary @ol so far. For example,
data from the Library and Information Statisticsit{blSU) indicate that visits to
UK academic libraries rose by over 15% between E852005 (LISU, 2006).
Yet the number of visits per FTE student has faigri0% over the last five
years (LISU, 2006). What does tmeeanfor academic libraries? Such data
cannot tell uhowlibrary buildings and resources are actually ugdg. Davies, a
former director of LISU, encourages practitionand academics to make use of
statistics, but also acknowledges the value ofitaiale methods:

Simply counting things because they can be coyatetimaybe, have always
been counted) and then deciding what, if anythimglo with the results offers
few opportunities for real services assessmentisadhing of the past. There is
growing adoption of social measures, or ‘soft irmdars’ to assess the influence
of, and value added through particular initiativeisservices. These are harder to
analyse and interpret but can be used to advaniiaglarting the broader
contribution of information and library services.

(Davies, 2002, 131)

For libraries seeking to evaluate the impact oéstment in the fabric of their
buildings, quantitative studies may not be the bpgtroach.

J. Bryant 4
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Ethnography is a form of participant observatiorstrammmonly utilised by
anthropologists. Despite its ability to help anstiet difficult question “what’'s
going on?” ethnography is seldom used within LiSesgch. Hilder and Pym
(2008) concluded that the method was used in ju862f papers published in
high-profile LIS journals in 2005. The authors recnend that, amongst others,
the ethnographic method is given more coveragd$ndioctoral programs in

order to prepare academic researchers to utilisgliie field. Whilst full
ethnographic studies typically demand a reseansh@ertake a protracted period
of participant observation, a shorter approachbmansed to some valuable effect.
‘Ethnographically informed reports’ offer a condedspproach, concentrating on
particular spaces or points in time (Fetterman818#&rg, 2007). In his

influential text,Ethnography: a way of seeir{$}999), Wolcott argues fervently
that the dominance of quantitative methods shoatde allowed to overshadow
the merits of qualitative approaches:

Neophyte researchers indoctrinated so rigorouslgigor that they no longer
appreciate or trust what each of us accomplishesuth personal experience
may need to be reminded of the human capacitylfeerwation and to recognize
that ultimately everything we know comes to us\Weat.

(Wolcott, 1999, 46)

Wolcott’s argument, that observation is Hiee qua norof knowledge, is a
powerful one. It is certainly true that we can tearuch from simple observation,
yet this is an approach to research inquiry whicbfien overlooked, possibly
because of its perceived simplicity. It is, in as®, tombvious

3 The Loughborough University project

Loughborough University’s Pilkington Library opengsi flexible learning space
(Oper?) in 2005. This research project was undertaken @72® a means of
investigating how the space was being utilisedxiBle learning spaces like
Operf are becoming commonplace across the academic sastiraries seek to
respond to wider changes in higher education (Hi)student expectations.
Historically universities taught by means of leetuiand tutorials, and knowledge
was tested by end-of-degree examinations. Howéwestructure and
composition of HE has changed dramatically ovedadkefifty years, with growth
in the number of institutions, and the number aflshts. The advent of tuition
fees for UK students has led many to consider tieéras the ‘customers’ of HE,
rather than participants, and has ‘marketized’ ersities (Fox, 2002). Teaching
and assessment styles have altered in line wishtitansformation, with students
now routinely producing collaborative work suchgasup projects, reports and
presentations (Livingston and Lynch, 2000). Newrle®y spaces in academic
libraries seek to support this kind of learningdmynbining traditional library
resources with electronic ones, and by providiregep for collaborative work.
Whilst library staff in many institutions have besunccessful in gauging user
opinion on these spaces by means of satisfactiwegs, and quantitative
analyses, there is hardly any published literatehieeh uses ethnography/
participant observation as a method.

J. Bryant 5
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The present study built upon an earlier user suatéyughborough which
explored how learners used library space, and gneferences for learning
environments (Walton, 2006). One of that studytoremendations was that it
would be beneficial to “identify precisely how Opés being used and capture
the different types of learning that occurs th€&alton, 2006, 145). The
ethnographic approach was chosen for this progeanaappropriate way to study
the activities of library users without resortirmganother survey. There was a
general concern that undertaking such a study neglatto a limited response
from library users (who had only recently parti¢gmhin a survey). There was
also an appreciation that surveys and interviewghtriead respondents to provide
the answers they felt were expected of them (Cred866). By conducting an
observation-based study, it was felt that the tjpr@ould obtain as unbiased a
view of what was going on in Opeas possible, without disturbing users.

A ‘micro-ethnography’ approach was used with datiéected in phases. This
meant that the library was studied at many diffetienes of day, across several
weeks. The researcher spent a total of 40 hourduoting fieldwork, recording
observations in an electronic field-diary. Approfraim the University’s Ethics
Committee was obtained before fieldwork commeneed,a notice was placed
on the library website advising users of what waisgon. The CILIP Code of
Professional Practice (2007) was observed througheuproject. An initial pilot
study was undertaken which established that uslagtap and word processing
software to compile the field diary was more effezthan taking notes longhand.

By the end of the project, the field diary was sdiBe@00 words in length. A
grounded theory approach was used to analyse ding ahd identify observation
notes by theme (Strauss and Corbin, 1990). A sefeof observation notes from
the field diary are reproduced below in order teegh sense of the kind of
activities the researcher observed taking place:

ON: ...The guys across the table from me are testioly etner on
statistical tests, and going over previous exapepga They are really
working together as a team. I'd never thought athm as a team subject —
but they are clearly getting a lot out of workiiogether.

(Field Notes, 06/06/2007, 10.45-12.45).

ON: ...A course mate comes over and says hello. We havief chat
about dissertations...[she] asks me a question ahmstionnaire design. |
don’t know the answer, but the girl sat next to(astranger) has a think,
and makes a useful suggestion.

(Field Notes, 06/06/2007, 20.45-23.00).

ON: ...Area seems very busy. At first glance, all ti@sRre occupied but
[many have been] abandoned by their users, lefflddgn. Frustrating!

(Field Notes, 15/05/2007, 15.30-19.00).

J. Bryant 6
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ON: ..One of the library staff pops over for a chat] asks how | am
getting on. We exchange views about the spacehawdhe pizza boxes
can be used as a metric to ascertain how busy ibéen the night before.
We both agree that Imago [who operate the librafg]cshould start
selling pizza. They are clearly missing a trick.

(Field Notes, 18/06/2007, 08.15-09.45).

Until this study was undertaken, library staff madevidence to support their
assumptions of what activities were taking plactiniOperi. Analysis of the
field diary revealed that the space was being asdabth a study and a social
space. The findings of this study, combined witheotinvestigations undertaken
by the library in recent years indicate that useeslargely satisfied with the
provision of resources and learning spaces inithary. Users clearly appreciate
the range of study environments available to theith, library statistics

indicating that each area attracts a large numbésibors. It is clear that ongoing
development of a range of different learning spaeésndamental to the
continued improvement of library services. Howether study concluded that it is
important to maintain the diversity of learning spa available. Extending the
open-plan learning space paradigm to other flobteelibrary was not
recommended. However further investment in theishings of Opehcould lead
to a more efficient use of the space. Simple sugwes such as making sure
computers left logged on but idle automaticallyaet) thereby allowing another
student to use them might help facilitate moreative use of the area. The study
also indicated that mature students, and fematkests, were under-represented.
Whilst the design of this study prevents any fimmdusions regarding the
diversity of library users, this may be an ared tha library management team
wishes to explore further using an alternative reétthogical approach, such as a
targeted survey. This would allow the library teestigate how far it is meeting
the needs of different user groups.

4 Reflections on the methodology

Most of the data collection for this study tookqaaduring June 2007 when the
library was trialling 24-hour opening. This perigdone of the busiest times of the
year for the library, when undergraduate studergsevising for their exams.
Some observation was conducted during the vacpgand, but data saturation
was reached fairly rapidly as the library was gethgmuch less busy. The
vacation observation phase was postponed for avinilst Operi was re-
carpeted and new electrical outlets were installéis certainly had an impact on
library usage during July, requiring anyone vigitio conduct their work on other
floors of the building. It is impossible to establihow far study-habits developed
during this period influenced library users over ftummer. These factors are
important to bear in mind as they have implicatitorghe kind of activities

taking place in the library. Had the study beendemted at a different point in the
academic year, the results might have been markiifiéyent. To gain a deeper

J. Bryant 7
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understanding of how the university community udesr? it would be necessary
to undertake further studies at different junctunethe academic year.

This project used only one researcher, yet wasessfd in eliciting a number of
useful conclusions which have helped inform libraxgnagement on how the
open plan study space was being used. It was pessibeassure staff that the
space is being used effectively for study and motly for social exchange
(although the latter is certainly an important fume of the space). The project
also generated some simple, but useful, ideagrfpraving services. As Sturges
(2008) argues so passionately:

there is a great deal that can be done, and dorik we_IS research using
simple, inexpensive methods. Qualitative reseaachtell us most of what we
need to know on some topics, and this informateonbe obtained using quite
informal techniques.

(Sturges, 2008,33)

Any LIS researcher, be they academic or practitigoeindeed, both) can use
ethnography to help them explore what users arabgdoingin their library. It
is simply necessary to find the time, and learn bovgee’ again, essentially to
observe deliberately and carefully. The resultslmasurprising, and insightful.

References

Berg, B.L. (2007Qualitative Research Methods for the Social Scigr@eston,
Pearson.

Booth, A. (2003) Bridging the research-practice’jdpe role of evidence based
librarianship,New Review of Information and Library Resea®¢h), 3-23.

Bryant, J.E. (2007) An ethnographic study of usstadviour in Opehat the
Pilkington Library, Loughborough University. MScsdertation, Loughborough
University. URL:http://hdl.handle.net/2134/313Accessed 21.12.2008].

Bryant, J.E. Matthews, G., and Walton, G. (2009ademic libraries and social
and learning space: A case study of Loughboroughddsity Library, UK,
Journal of Librarianship and Information Scienee (1), 7-18In press.

CILIP, (2007)Introduction to ethical principles and code of pss$ional practice
(n.d..) URL:http://www.cilip.org.uk/professionalguidance/ettingroduction.htm
[accessed 21.06.07]

Creaser, C. (2006) User surveys in academic ligsediew Review of Academic
Librarianship, 12(1), 1-15.

Davies, J.E. (2002). What gets measured, gets redn&gatistics and
performance indicators for evidence based managedwmnal of Librarianship
and Information Sciencé4(129), 129-133.

Fetterman, D.M. (199&thnography: step by stepondon: Sage, ISBN
0761913858

J. Bryant 8



Library and Information Research
Volume 33 Number 103 2009

Fox, C. (2002) The massification of higher educatin: Hayes, D. and
Wynyard, R. edsThe McDonaldization of higher educatidrondon, Bergin &
Garvey.

Hilder, P. and Pymm, B. (2008) Empirical resear@thuds reported in high-
profile LIS journal literaturel.ibrary & information science resear@0, 108-
114.

LISU (2006)LISU annual library statistics 200&JRL:
http://info.lut.ac.uk/departments/dils/lisu/downliszals06.pdfAccessed
21.12.2008].

Livingston, D. and Lynch, K. (2000) Group projeabrk and student-centred
active learning: two different experienc&udies in Higher Educatia?b(3),
325-345.

Strauss, A. and Corbin, J. (1993sics of qualitative research: grounded theory
procedures and techniqudsyndon, Sage.

Sturges, P. (2008) Simple but effective LIS reseav¢hy we need it, and how
we can do itLibrary and Information Researc32(100), 29-34.

Thornton, S. (2008) The workplace librari&mrary and Information Research
32(100), 35-42.

Walton, J. G. (2006) Learners’ demands and expesgafor space: in a university
library: outcomes from a survey at Loughboroughvdrsity,New Review of
Academic Librarianshipl2(2), 133-149.

The Occasion

Joanna Bryant was awarded the LIRG Student Priz2d08 for her MSc
dissertationAn ethnographic study of user behaviour in OpentBhatPilkington
Library, Loughborough University

Acknowledgement

Grateful thanks to Professor Graham Matthews an@f@ham Walton of
Loughborough University for their supervision amdheisiastic support.

J. Bryant 9



Library and Information Research
Volume 33 Number 103 2009

Reducing book theft at university libraries

Daren Mansfield

Abstract

After the local press reported how a student dioleks from the University
Library and sold them on the online marketplacegyel® became clear that
hardly any research had been undertaken into buafkdt university libraries.
This article puts forward some valuable recommandatthat could be

practically implemented, mindful of the dilemmatbé juxtaposed needs of social
inclusion and stock security.

1 Introduction

At the beginning of semester A, the local preseregl how a student stole books
from the University Library and sold them on thdilo& marketplace, eBay,
having foiled the security systems. Almost alllzése missing books were latest
edition, high demand texts that went missing okiera006-07 academic year.
The issue of book theft is complex, and the lit@tvailable is often
contradictory, leaving libraries in an unenvialile win’ situation where any
potential solution contains inherent faults. SCQNRO003, 101) recognises that
‘there is an established market for the stolensteand they usually retain their
value’. Book theft is identified as the most comnooime in libraries, which has
been on the increase for many years (Sewdass¥193).

2 Causes of Crime

According to Weiss (1981), pressure for academicess is a factor in increasing
book theft among students. Roberts (1968) concludéds four-year study of
library crime that a high rate of book theft oceuatin libraries with relevant and
sought after material. There is also some evidémeeoffenders are young,
predominantly male, second-or third-year undergagei) and book theft is
usually carried out during the afternoon or everihgemester periods (Sewdess
et al, 1995). Boss (1984) contends that policies@oncedures may cause anti-
library attitudes which may produce an adverseceffgnere patrons rebel against
perceived restrictions and steal books. Jayar&®31138) in his study on the
needs and attitudes of student library users, deseal that in some instances the
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extended hours coupled with the ease of accessralke the library ‘a
particularly attractive setting for potential ofters’. Ungarelli (1973, 155)
argues that the high loss factor of library matsrig due to the physical
arrangement of the library building where contrbthe exit is difficult, stating
that in some cases where work stations or studysda® far from the stacks or
shelving, and in addition, compact shelves, anddithspace between the aisles,
all provide ideal conditions for book theft. We(49€81) identifies economic and
financial factors as major contributors to the tlodflibrary books.

3 Perception

Lincoln (1984, 9) argues that there is a percegiypmany potential thieves and
vandals that the library is a ‘safe target’, wiglood pickings’ and a relatively low
possibility of getting caught. Johnson (1981, Z)uas that most students view
booktheft only as an ‘academic crime’ rather than al‘'@ime’. Arguably, there
may also be a perception on the part of higher &thut students of the library as
an infinite resource, since the introduction ofitu fees in the 2006-07 academic
year (under the Higher Education Act 2004). Asdedavith this speculation,
students paying increased fees may acquire a s¢€wesemership over library
stock.

4 Changing culture and the dilemma of social inclusion

Balancing the changing needs of students (inclutheghallenges of widening
participation, changing expectations and new amtresto education and
studying) with stock security is increasingly diffit: ‘The key to protecting a
collection from vandalism or theft lies in gettitige right balance between access
and security’ (Council for Museums, Archives antiraries (CMAL), 2003, 21).

5 Recommendations

Addressing the dilemma of social inclusion and lsteecurity in today’s libraries
Is not an easily achievable task. The causes wifecare diverse and book theft
cannot be totally eliminated. Arguably, imposings&y regulations in a library
to reduce book theft sits uncomfortably with thégsophy of widening
participation but shrinking budgets during the diterunch’ require some form

of action. However, there are several measureshwdaald be practically
implemented as part of a crime prevention polidgea@y formulating such a
procedure would involve cleverly balancing the tielaship between social
inclusion and enforcement of regulations. Intradganeasures like heavier fines
and exclusion may well be counter-productive. Asrditure suggests that book
theft is widespread, a broad range of measuresdaainall library users could
raise security awareness and reduce book thefhape the most useful guide to
book security is the mammoth Security in Museumshves and Libraries study
conducted by CMAL (2003), which recommends a systémdentification,
monitoring and revision. Any steps to discouragekotheft would need to be
undertaken over a phased period; introducing diffemitiatives at separate times
to produce a gradual, yet inevitable implementati@at would not upset any
customer-orientated service. The successful manageoh the apparent
contradiction between enforcing rules against kibelkt and promoting social

D. Mansfield 11
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inclusion may be achieved through effective commatnon. Accomplished either
through customer service, signage and through magktéhe service as a valuable
provision worth supporting, could be a positive wadlyeducing book theft at
university libraries. The following measures, wehilone are infallible safeguards
against book theft, are important recommendationsiffiiversity libraries:

* Regular stock checks: Whilst they are extremely labour intensive, regula
stock checks to monitoring loss are the most &ffeenethod to identify
missing items from the collection;

* Security staff: ‘In large institutions this means employing anteaf guards or
attendants to deter and detect the actions ofrthenally inclined, and the
entire team is constantly vigilant’ (CMAL, 2003,)21

e Library Security Officer: This monitoring role could be recruited and
selected from the existing pool of staff. Crime e recorded on relevant
forms and thefts ought to be reported to the pdl@MAL, 2003). The role of
the Library Security Officer could consist of:

0 carrying out risk assessments on items most likeehe stolen, such as
high demand, latest edition texts

compiling crime statistics (such as completing@nene Report Form)
monitoring the effectiveness of self issue

reviewing the effectiveness of relevant policy @ndcedures

setting up relevant meetings

O O O O O

monitoring ‘missing items’ on the library managermsystem
o involvement in stock checks

(Guidance on NVQs can be provided by The Cultueitdge National Training
Organisation (CHNTO).)

* Clear written policies:
o Publicising and enforcing rules and regulations

o Staff to be aware of the escalation procedurettaents stealing
books

* Maintenance of security gates. A disadvantage of electronic security systems
located at exit points in the library is that thegate a false sense of security,
and detection can also be overcome by power failuneby electrical or
electronic faults (Sewdass et al., 1995). Thedrdgl success is preventing the
absent minded patron from taking books out of ifv@ty, or the novice thief.
As Witt (1996, 45) freely admits ‘no electronic atheft detection system is
foolproof’ and no security system can eliminate lodweeft. In
electromagnetic systems, tagged materials carobledfby simply carrying a
small magnet along with the sensitized materiaisuph the sensing screens’
(Witt, 1996, 52). Aluminium foil can be used tdisld targeted materials
from activating an alarm while passing throughgbesing screens’, tags can
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be easily peeled off, and electromagnetic alarmsbesavoided by raising the
sensitized item above the sensing screens (W@6,132);

Short-loan: Making short-loan books available over weekehd®irowed on
a Friday evening during semester, to make thefttiespting;

Photocopiers. Photocopying machines must always be in workirtgin

Extended library opening hours: Literature suggests that most students
prefer extended library opening hours becauselhary is the only building
that is open after dark and on weekends withinersities;

Bag checking: According to CMAL (2003)bag searching acts as a deterrent
and heightens security awareness and they sudngebiat searching is lawful
under resurrected anti-terrorism laws! | discovered out of 36 HE libraries,
15 (41.66%) searched bags or forbade bags entéergrary, 14 (38.88 %)
only checked the bags once the alarm sounded, &@l#4 %) occasionally
checked bags;

Assessing student needs: It is important to continually review studentrioy
needs;

Enquiry sheets: When a student mentions to a member of library gtat a
book is missing from the shelves but is ‘checkédamecord could be kept of
the item’s author, title and barcode in case itlheen stolen. This ‘missing
item’ could be checked later in the day, and bemeg to the aforementioned
Library Security Officer as part of an ongoing resssessment;

Radio Frequency Identification (RFID): Use of RFID tags means that
regular stock checks can be processed relativetkigitby scanning
bookshelves (Butters, 2006). Admittedly RFID carabeexpensive
investment and a compare and contrast exercis@asilto be carried out with
the library management system to identify missteqs;

Clear signage: this could inform students that bags may be cheekelthat

it is forbidden to remove unauthorised items frém library. Signage
intended to be both protective of the Universigésets whilst encouraging a
safe, welcoming environment that is fully incluss@uld manage the difficult
balancing act between security and inclusion foH&nnstitution benefiting
from widening participation;

E-Books. By increasing the amount of e-books, especialijjy lemand, latest
edition texts, book theft may be reduced by tramisfg a ‘high risk’ physical
item into an electronic version that cannot beydléy removed from the
premises.

Other recommendations include competitive insuraase of lighting, reviewing

methods of display, ensuring that electronic ségggstems function properly,
reader identification, control of entry, taggingsile staffing at high-risk areas,

use of recordable CCTV, position of CCTVs, effeetaccess control, an effective

lone worker policy, and good fire evacuation andltieand Safety procedures.

D. Mansfield 13



Library and Information Research
Volume 33 Number 103 2009

6 Conclusion

Just how much money is lost owing to book thefiraversity libraries is
unknown. Unquestionably, introducing measuressitoek monitoring, security
assessments, bag searches, and appointing lileuyity officers are culturally
sensitive in widening participative environmentshil® research suggests that no
easy solutions to combating book theft exist, mofctine research is several years
old, and while some of the theories are still corréurther research into the
practicalities of crime reduction into librariesewls to be undertaken. Clearly
empirical research genuinely to understand book gteiniversity libraries is
unexplored, highlighted by the fact that the resledor this article was
predominantly gathered from sources about the plibliary sector. Integral to
any further study to reduce book theft at univgriiraries is understanding
student perception. The speculation that some stsd¢eal books because they
pay high tuition fees and feel they already ownlibeks, is un-researched.
Attempting to recognise why students steal fronversity libraries would be the
foundation of any stock security policy, and a éasgale study of the sector may
be required to offer guidance to libraries wishiogeduce book theft. Whether
book theft in university libraries can be reducegbiementing the wide range of
recommendations mentioned in this article, whilecegsfully balancing the
juxtaposed needs of social inclusion and stockr#gcrequires further
investigation.
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A Framework for Exploring Organisational Learning i n the
Academic Library

Jon Warwick, Gary Bell

Abstract

This paper highlights some of the deficiencies witgher Education (HE)
planning paradigms and then describes the Holomé&wnark as an HE planning
approach that overcomes some of the deficiencies pper outlines some key
features from the literature of organisational méag and explores how the Holon
Framework facilitates both single and double loggaaisational learning. The
paper then describes how the Holon Framework carsée as a strategic and
operational planning tool with academic librariesl dow the more conventional
library operational research models can be includedstructured double loop
learning process.

1 Introduction

Education in the United Kingdom has, in recent geseen many changes as the
education reforms of successive governments hagadtad on teaching at all
levels from primary school to university. Highedueation (HE) institutions have
been forced to deal with a dwindling of financiapport per student (in real
terms) and when one adds to this the additionks i high levels of competition
for students, changing population demographicsgaméral economic conditions
(both of which will impact on potential demand &xisting courses), and the
impact of changing Government policy, then the emment within which
universities operate can be clearly seen as umstabl

Typically, university responses to these challeragedairly common across all
institutions (both within the UK and abroad) andl wiclude contracting out
selected services, ‘centralising’ management andirastrative functions

common to faculties, reducing staff development @mference budgets and
freezing staff recruitment (Guskin and Marcy, 2008} the same time, of course,
the university tries to protect the core functiseen as crucial to its role as a
university which are typically maintaining learniagd teaching standards,
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student support and research with the weightingiexpto each adjusted to
reflect the nature of the institution concerned.

All of this makes it imperative that adaptive ségit planning processes are in
place so that the university can focus limited veses on those activities that
support the mission of the institution, set priestand achieve competitive
advantage (Franz and Morrison, 2005). In fags the process of achieving
competitive advantage that tests the strategiapgrnprocesses of HE
institutions since, as Senge (1990 p. 4) states:

The ability to learn faster than your competitoraynie the only sustainable
competitive advantage.

The ability of organisations to learn is thus sagm necessary (if not sufficient)
condition in establishing competitive advantage bonically, although HE
institutions develop their reputation on their @pito produce high quality
learning environments for their students, thererse® be little attention paid to
the manner in which learning is achieved within dhganisation itself. This
criticism applies not just to universities as indual enterprises, but also to many
of their constituent departments as well. Univgrkiiraries, as major service
providers within their institutions, are facing tpuextreme forces of change and
need to be equipped themselves as flexible, indbpenearners — just those
characteristics that universities seek to deveiapheir students.

This paper briefly describes the Holon Framework asocess for supporting and
enabling planning in HE institutions and departreemithin organisations. It then
reflects on the way in which the framework suppddable loop learning within
the organisation and finally describes how acaddimiaries might benefit from
the broad planning perspectives offered by the M&l@amework in combining
both traditional quantitative library modelling aggstems based enquiry.

This paper is an extended version of a paper prede the World Multi-
conference on Systems, Cybernetics and Informeti2e06.

2 Improving Decision Making Within Academic Libraries

Over the last 50 years or so there has been greaést in the application of
Operational Research (OR) methods and models tteaua libraries. Many of
these applications have been oriented towards mpg@perational aspects of
the library and have focussed on the problem adrd@hing correct loan and
duplication policies and predicting the changedemand for sections of the book
stock (Morse, 1968; Chen, 1976). This focus hasime evident as funding cuts
have forced library staff to try and make restdd®ok stocks available to
growing numbers of students and the reduction af lperiods is one way of
increasing book circulation when additional funds ot available for

duplication.

Indeed, ever since its origins during the Secondldar, OR has provided
modellers with a toolbox of techniques, methods apploaches with which to try
and solve problems in a variety of management dasnalany of the methods
are quantitative (mathematical programming, quethegry, stock control etc.)
and implicitly assume that the problem to be solvasl certain characteristics that
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make these techniques appropriate. In partictiiage characteristics include the
reliance of the methods on data availability (iclthg consideration of data
credibility and accuracy), de-politicisation and@®ed consensus of objectives
and the treatment of people as passive objecte(fResad and Mingers, 2001).
This raises questions about the applicability ahsonodels to those systems
perceived as human activity systems, that is tasgaems which exist only as a
result of the activity of humans within them. Agwaed by Dahlin (1991) the
perception could well be that OR models are sedraaisig a very narrow focus
of application and are not necessarily seen agaetdo helping with any of the
“bigger” problems of library management.

A number of papers have reviewed the applicatio®Rftechniques to academic
libraries (Kantor1979; Kraft and Boyce, 1991; Warwick, 1992) and #mxercise
will not be repeated here. However, as we hawadir noted the vast majority of
the modelling work undertaken has been quantitativeature and restricted to
the building of sometimes complex mathematical nsedEurthermore, since the
initial burst of modelling activity in the later h@af the last century there has been
a lessening of this activity reported in the acade@R and information science
literatures (Warwick, 2009). This decline has caled with the growth of the
world wide web as a source of information for sitdeand the challenges that the
provision of online information now poses for likes in terms of policy and
operations are significant. If the academic ligrigrno longer the primary
information source for students, researchers astdrers then redefining and
continually reviewing the services and academigsupmechanisms offered to
library users becomes strategically importanthcaliy (and university)
management.

One further problem that often emerges within oiggtions is that of linking
strategy to action and in particular predicting éffects of strategic interventions.
These problems become patrticularly acute in comgystems. Brookfield and
Smith (2006) argue that there is an inherent weskitethe management maxim
that “if you can measure it, you can manage itfhe@fically the weakness is
concerned with the measurement techniques usedhwfien assume linearity of
relationships and a reliance arpriori data as a predictor of future performance.
If we couple with this a recognition that we maylvealy have a partial
understanding of the effects of system intervenfwmat Simon (1957) referred
to as bounded rationality) then predictions of osystem may react to
structural, environmental or policy change may besliable and controlling the
change process itself becomes difficult.

System complexity results in only a partial undamging of the true dynamics of
the system (Brookfield and Smith, 2006). Importaerte are macro and micro
system properties and the notion of ‘downward cthmsa Downward causation
is the process through which a system’s micro comapts adapt to macro level
intervention and this adaptation can, potentiddeyyvery unpredictable. Thus the
effect of macro level managerial intervention cooédunpredicted micro level
changes, the emergent properties of which may gulesdly influence the
properties of the wider system. For example,ahlperiods are shortened as a
substitute for buying extra copies (book circulatwould be increased) it may be
the case that library users become dissatisfield thvé service and seek
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alternatives thus reducing demand for the texitsnv@rsely, buying extra copies
may initially improve the service and might enc@e@reater use of the library
thus increasing demand and negating the effectaviiging extra titles. These
types of changes require careful monitoring ofysthange after policy or
operational changes. In general, Brookfield andtls(2006, p.279) argue that
there is:

... a degree of uncertainty associated with intetie@outcomes from a
managerial perspective because the performanceceaaif models of
intervention (their motives, logic, organizatiorsaope, timescales, and
implementation) cannot capture easily, if at alhergent system responses.

Many public bodies in the UK (and this applies paifarly to education) are
subject to high levels of government scrutiny whitbolves target setting and the
measurement of ‘quality standards’. Clearly thissaes relating to our ability to
measure and predict system change are cruciaderstanding how systems will
respond to management intervention. It is diffito predict system responses to
change however systematically desirable and clijuesasible they might seem
to be. Thus, high level policy formulation may bawnpredicted effects at the
lower levels relating to operations and interactianth, and between, system
users.

These sorts of problem are not amenable to andlysisditional OR models and
S0, as universities and their libraries seek toae$ their activities, new
approaches to modelling have come to the fore (ftesed and Mingers, 2001)
and of particular interest are ideas from the faldystems thinking.

3 The Holon Framework

Trow (1994) commented that hard and soft managematoncepts were being
applied to higher education institutions. Hard nggralism generally involves
people from government and business who are redtdveeshaping and
redirecting universities through funding formula&lather mechanisms, e.g.
criteria to assess teaching quality. Soft managiem usually revolves around
senior administrators and some academics fromutigersity and views
managerial effectiveness as an important companehe provision of higher
education of quality at its lowest cost. It is feed around the idea of improving
the efficiency of the institution.

Galbraith (1998) identified the dominant HE plargqhapproach that is associated
with soft managerialism. The key parts of the apph are: a strategic plan;
performance indicators (PIs); mathematical modetsatificial structures (such
as departments and faculties). A strategic plaaliyshas a mission statement
and related strategic aims that assist in achietvjmyg. excellence in teaching.
These strategic aims are treated separately amdssqul in terms of goals that are
evaluated through the use of Pls. Furthermoreessgon models and
spreadsheets use the collected data for forecamtithdpudgeting purposes.

Bell et al (2000) identify concerns about the manageriapgr@ach relating to the
production of the vision for the institution or @gpment in that there seems to be
no clear method and, because of the lack of spdgifwhich may be due to the
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lack of dialogue about the direction of the univtgrer department concerned),
many academics consider the visions to be mearsisigle

Typically, university management take the orthogtanning approach which
views analytical thinking as key. We adopt anraléive conceptual view of HE
planning which takes an holistic systems-basedagmbr more suited to the
complex real world situation with which we are degl(Bell et al, 2005).
Systems theory and systems terminology have loeg bsed to describe
organisations (Millett, 1998) and this can proviggights into their structure and
operational processes (Robbins and Barnwell, 1998 Holon Framework
emerges from Checkland’s Soft Systems Methodol@ie¢kland, 1981).

Checkland (1988) argues that researchers who agptgms concepts to
investigate social situations face difficulties @ese these situations are never
clearly defined. He prefers to use the word ‘Holather than ‘system’ as it
highlights a distinctive approach to investigatsugh situations. We consider a
Holon to be an abstract representation of a ssttiztion that captures current
problems (Bell and Warwick, 2007). The Holon Framek involves six
different stages or modes of working and the aifresach are described in Table
1.0.
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Stage Stage Aims

Framing This stage has a number of objectives among
which are that the stakeholders are identifjed
and become familiar with the framework and
that the investigators gain a broad
understanding of the situation so that
relevant holons (and sub-holons) can be
identified and labelled.

Enquiry This stage aims to identify the problems as
perceived by the stakeholders.

Visioning This stage attempts to collate various
problems into themes to be addressed.
These can be linked with a sub-holon
hierarchical level.

Metrication This stage analyses the themes and tim&
emergent problems with the appropriate
hierarchical level. Metrics are generated t
characterise specific problems.

[@)]

Mathematical | This stage aims to analyse the data further
Modelling using appropriate modelling techniques — for
example a system dynamics model might be
used to explain the situation of concern.

Action This stage aims to facilitate change having
achieved understanding of the area of
concern

Table 1: Aims of Holon Framework Stages

As has been described elsewhere (Bell and Wan&@®7; Warwick, Bell and
Kennedy, 2005) the Holon Framework combines sefnents (Framing,

Enquiry, Visioning) and hard elements (Metricataord Modelling). It addresses
‘the who’, ‘the what’, and ‘the where’ type questsofor the current state &nd
generates a vision of a desired state Additionally, this produces a relevant
metrics programme, and the collected metrics camskd as dynamic behaviour
patterns. It is then possible (using quantitatiaalling techniques) to tackle ‘the
how’, ‘the why’ and ‘the when’ type questions (Betlal,2005). The most
important traits of this framework may be summatias:

1. It provides management groups with an holistic v situation;

2. The use of a soft methodology to enable the captiuttee stakeholders’ point
of view;

3. It enables control of the effects of bounded ratiy;
4. It promotes the development of a desirable anditeasgision;

J. Warwick, G. Bell 21



Library and Information Research
Volume 33 Number 103 2009

5. The creation of a relevant metrics programme allpmgress and the effects
of change to be assessed;

6. By integrating quantitative modelling into the mgament process emphasis
is placed on developing model ownership;

7. It allows discussion of the ‘best solution’ to a@e the vision given the cost
constraints;

8. It encourages the use of models for examining variohat-if’ scenarios.

The Framing and Enquiry stages are means of erglassues, drawing out
themes, boundaries and experiences that the stdkehideel are important within
the situation of concern. These first two stagesoarage a thorough examination
of the current state oSresulting in its definition. Next we move to daing in
which the client group explore a vision of the fetthat they feel is feasible and
desirable. The vision will be expressed in terinthe holon structure used
throughout the enquiry and may be expressed foynraterms of root

definitions. It is important though that the dission of $ and the vision, S are
linked through issues and problems. The stakehgideip should identify the
critical issues and problems, which require resofuif movement towards the
vision is to be achieved. The issues and probleithg@nerate goals, questions
and metrics. The Metrication stage allows theedtakders to learn more about
the problems and issues ip &1d the subsequent Metrics Collection Stage
enables them to measure their progress towardeh is followed by the Action
stage in which modelling is undertaken to clarifg processes which can effect
movement from Sto §

Naturally, although the stages are denoted seqlignit is likely that, for a large
project, different modes of working may happen sdiemeously. For example,
the metric collection process could well be underteover a long period of time
(a year or more) and during this time modelling Imige undertaken, further
enquiry might take place, and the vision might geas the environment
changes.

4 Learning in organisations

The concept of organisational learning has bee¢harmanagement literature for
many years and is now a widely recognised termt@agSmithet al, 1999).
Many authors have sought to define the term orgdinisal learning and the
classic work of Argyris (1977) considers organisadil learning as a process that
detects and corrects errors, and is carried outdiyiduals within the
organisation acting as agents for the organisatieick (1991) considers one of
the defining properties of learning (of any typ@pe a combination of same
stimulus and different response and in the sameMdlett (1998) comments that
if we are unwilling to reconsider our basic assuors then we are confined to
what he terms a “destination mentality” where thd point is defined and our
only concern is how to get there.

Huber (1991) identifies four constructs that aresidered to form a basic
framework for organisational learning: knowledgeuasition, information
distribution, information interpretation and orgsational memory and notes that
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learning can be considered as a change in the angeentialbehaviours and so
may not always be observable.

Easterby-Smitlet al (1999) make a useful distinction between the teethniew

of organisational learning (learning is based adomformation and how we
process, interpret and respond to it) and the bpergpective in which learning
focuses on experience and the way that people s&ise of the world around
them. The former view is rather more formal wiiiie latter is embodied more in
social interaction and conversations.

The classic example of the technical view is foimthe work of Argyris and
Schon who describe single and double loop lear(Angyris and Schon, 1978).
Their thesis is that in describing the interacti@tween individuals and
organisations we need to distinguish between ttiesmries (usually tacit
structures) that are implicit in governing our attoehaviour (so-calletheories-
in-usg and those that are used to describe to otherswédo, or would like
others to think we do (callezspoused theoyy These two theories of action
might be quite different but provided they do netbme disconnected the tension
between them can create an impetus for reflectiohdtalogue. As stated above,
learning occurs when errors are detected which say that we encounter or
experience something which does not fit with curierowledge (or our theory-
in-use). Single loop learning (or adaptive leaghioccurs when the action taken
is to

... adjust our operational thinking and behaviouaimay that allows us to
accommodate the anomaly without having to makdwamamental changes to
our underlying belief or value system

(Borden, 2005)

Double loop learning requires a rather more compsponse in which the basic
beliefs and value systems are called into questimhthey are examined and
possibly altered or disregarded. This is illugtdain Figure 1 below.

Second Loop Learning

First Loop Learning

Consequences | Action Strategies P Governing Variables

4
4

Figure 1: Double loop Learning (Argyris and Schon,1978)
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Argyris and Schon distinguish between Model | anoldil 11 organisations so
that the former have policies and practices thaberage single loop learning
(rules, regulations and structures are paramouthtigit) and the latter have a
more fluid structure that allows rapid responsed€irms or rules, regulations
structures and beliefs) to changes in circumstaandsnvironmental conditions.
Model Il behaviour is far less common in organisiasi and if an organisation is to
exhibit Model Il behaviour then it would be expeatte have the characteristics
listed in Table 2.0.

Aspect Characteristics
Governing Model 1l e Valid information;
values:

¢ Free and informed
choice;

e Internal commitment;

Strategies include: » Sharing control;

» Participation in design
and implementation of
action;

Operationalised by e Attribution and
evaluation illustrated
with relatively directly
observable data;

» Surfacing conflicting
views;

* Encouraging public
testing of evaluations;

Table 2: Encouraging Double loop Learning (Anderson1997)

In summary, single loop learning is the correcobrerrors without altering the
organisation’s policies or objectives, whilst quasing these policies and
objectives themselves involves double loop learning

5 Learning and the Holon Framework

The Holon Framework has its roots in soft systerethodology and is therefore
concerned with two broad streams of enquiry whigblare the facts and logic of
the situation from the perspectives of those ingdl{logic-based enquiry) and
also the myths and meanings through which we maksesof the world around
us in general and the organisation in particulattgcal enquiry). Cultural

enquiry will include roles, norms, and values adl a® a political and other
power related relationships and control processexe here that the phrase
‘myths and meanings’ encompasses a wide rangescfigéors and is used to
contrast with ‘facts and logic’ which make up tlemplementary stream of
enquiry. We would draw a parallel between thesedtreams of enquiry and the
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two learning perspectives of Easterby-Sneitlal. (1999) relating to the technical
view and the social perspective of organizatioeafring.

Dealing first with the social perspective, the vieere is that learning is
something that can emerge from both casual andaiosocial interactions and
conversations through which ideas, feelings, infaran etc. are communicated.
The idea that these conversations within the omgdioin play an important role in
helping to define the organization’s culture hasrbeommented on in the
literature where, for example, Seel argues thamsgtional culture is an
emergent property of organisational activity.

“Organisational culture is the emergent result bétcontinuing negotiations
about values, meanings and properties between #meh@rs of that organisation
and with its environment.”

(Seel, 2000, p.3)

As learning from a social perspective occurs satiganisational culture evolves
and gaining an understanding of the culture thrahgke conversations, values,
properties etc. provides a window onto the mythmeanings that individuals or
groups believe. This can then uncover opportunitietearning from each other
or for challenging these beliefs with experimewtabbservational data. Previous
work (Warwicket al, 2005) has shown how application of the Holon Feark
can provide just such a window and shed light onémy of the underlying beliefs
and views held by individuals or groups.

Turning now to the technical view, we contend tha&tHolon Framework
facilitates double loop learninge. Model Il behaviour. Table 3.0 below
describes how the characteristics of Model Il betavemerge from the Holon
Framework process model.
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Model Il Holon Process Model Stages

Characteristics

Governing The Holon Framework emphasizes structured
Values debate and vision generation together with a

process that generates metric collection to help
control the change process.

Strategies Decisions, strategies and change asysaithin
the control of the client group. The process is a
shared and negotiated experience.

Operational The process allows examination of both ‘logic and
Issues facts’ and well as ‘myths and meanings’ through
the exploration of assumptions and structured data
collection, considering ownership of issues and
problems as well as their nature and importance|
Mathematical modeling helps with testing ideas,
assumptions and evaluating progress.

Table 3: Addressing Model Il Characteristics

In addition to allowing the emergence of the chiamastics of Model 1l type
behaviour, the Holon Framework also addressesritegia listed by Huber (see
above) that form a basic framework for organisaidearning. The links are
shown in Table 4.0.
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Characteristic | Holon Framework Perspective

Knowledge Learning occurs from knowledge acquisition both
Acquisition from within and external to the organisation. He t
Holon Framework emphasis is placed on monitor
activity within the holons and in the wider

environment and then modelling this to gain inssght
about the dynamic relationships at play.

ng

Information Learning often occurs through sharing of stories,
Distribution anecdotes, information and opinions. The client
group works together in developing a rich picturel o
the problem situation (structured by holons) and |n
developing a shared vision which they can each
commit to.

Information The client group examine and interpret information
Interpretation | from the metrication and mathematical modelling
stages. The greater the availability of data and

possible interpretations the greater the oppoitsit
for learning.

Organisational | As work with the Holon Framework proceeds, the
Memory client group develops a greater understandingeof
problem situation both in terms of data (collected
and stored on line for easy access and analydiks) |an
as a shared understanding of the issues, opinions,
expertise and biases. The development of metri¢s
programmes and mathematical models provide a
further basis for shared understanding.

h

—

Table 4: Huber’s Organisational Learning Framework

Double loop learning in organisations is still e&erphenomenon in the sense that
many organisations are not structured appropriaetiydo not have the required
organisational culture to allow the characteristit®odel 1l behaviour to
emerge. By using the Holon Framework over an elddrmperiod of time we
contend that Model Il behaviour can be developetha at least for the duration
of the study, organisational learning can occur.

We now look at how the Holon Framework can asaistriucturing the quality
management and enhancement cycle for academicyibranagement.

6 Encouraging single and double loop learning in library management

In this paper we have discussed some of the cleistats of double loop
learning and indicated how application of the Holsamework can bring about
some of the discussions, explorations and actiensssary for the
encouragement of a double loop learning process.h&Ve also touched on the
idea that library OR models to date have been skaly quantitative and
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mathematical in style. This leads to the conclusiat library OR to date has
been almost exclusively related to single loopriesy processes as they have not
had the capability to assist with policy definitiand strategic thinking.

In order to assist with strategic thinking the Holeramework uses ideas drawn
from systems thinking and we now consider how it &ssist in bringing about

the process of double loop learning within a ligraranagement context. Figure
2 shows the double loop learning process recordgijtw incorporate the stages of
the Holon Framework.

Periodic

Informed by
institutional
policies

institutional
reporting

data and assess

T

Explore content of holons
and links between them.

Interpret
progress from §to §

Derive or amend Surface the situation
Analyse  data operational policies and richness, complexity,
and ~ tabulate predict user responses to views and preferences of
descriptive move towards S the client group.
statistics

l

Establish (or modify) the
vision, §

Collect metrics (circulation

data etc.) relating to ;Sand
the evolving position

.

Define issues, goals, questions and met
in relation to achieving:S

Figure 2: Double loop Learning Links with the Holan Framework

In Figure 2 the looping process on the left ofdregram corresponds with the
single loop learning process. This relates toofhtemisation of current
operational policies and strategy and these aiet®Atould incorporate the use of
the mathematical modelling techniques often desdrih the library OR
literature. This corresponds to the Modelling &ation stages of the Holon
Framework (see Table 1).

The looping process on the right of the diagranmmasgnts the second learning
loop. These activities correspond to the Holomtework activities from
Framing to Metrication.
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The single loop learning process involves the cwati monitoring of progress
towards the vision, ;5and whether we continue around the single legriap or
need to return to earlier stages of the Framewarkdcond loop learning depends
on the extent to which the dynamics of the chang®lserve in moving fromyS

to S are consistent with current thinking or not.

7 Conclusion

This paper has described how the application ofHiblen Framework can help in
promoting opportunities for both single and doublep learning within HE
planning processes and in particular for departsenthin universities. In
contrast to more orthodox approaches to plannirggsystemic rather than
reductionist, participative rather than passive armnotes stakeholder
involvement in a shared vision. This combinatidattributes allows the
emergence of Model Il type behaviour which encoesadpuble loop learning
within which the client group re-examines theiriamsptions, strategies and
objectives.

Furthermore, the Holon Framework contributes tdheE#dhe four processes
identified by Huber that contribute to organisasiblearning so that the library
management team can be responsive and fleet-ofrfat#aling with an
extremely turbulent educational environment.

By adopting this type of approach library managentesams can formalise their
planning processes and integrate the traditiobedty OR models meaningfully
into the planning and review cycle. The Framewaddo promotes reflection on,
and re-examination of, assumptions and preferenagsfining the future of the
library, its policy and its relation with librarysars. As with many soft systems
interventions, the client group would be drawn fralinibrary stakeholders
including library users and the process would beagad by someone with
experience of working with this framework.

By merging the more traditional library modellirechniques with frameworks
such as this that draw on elements from soft systbmking, a more powerful
management tool emerges. Library managers can noadén the learning
opportunities available to them to include botlgkrand double loop learning
within the same multi-methodology. Not only canvrgolicies be developed and
reviewed on a regular basis but the control ofctienge process required for
movement towards;3s enabled by a carefully structured metrics @bidan
programme. In this way, modelling is seen not issa useful ‘add-on’ to other
management techniques, but an integral part of geanant and control process
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WEAVER, M. (ed.) Transformative learning support models in HE:
educating the whole student. London: Facet Press0@8.
222 pages. ISBN —978-1-85604644-2. £39.95.

When | first saw this title | thought it might cam chapters relevant to me.
Although | have moved out of learning support ia library context, | am
engaged in research in the Learning & Teaching Suigection of an Academic
Registry. | was particularly interested in thet#ld'Educating the whole
student.” When 1 first skimmed through the boofelt perhaps it was not as
relevant to me in my new role as the title miglggest. However, a somewhat
misleading title and lack of relevance to me isindicative of a lack of relevance
to the wider readership. Indeed, | think that il we of particular interest to those
involved in strategic planning such as library ngera and student services
managers. Since | do not fit into these categotikepe the readers of this review
will forgive my perhaps eccentric approach to #d.t

One of the key areas covered by the book, it isngd, is the ‘changing profile of
learners’ which led me to question, ‘Who are oarmers and how has their
profile changed?’ From my perspective this wouleswe concepts such as
widening participation, diversity, first generatistudents, distance learners, part-
time student and students on franchise coursegt’'sRthapter deals with
widening participation pathways at the UniversityManchester whilst a chapter
by Marsh discusses capitalising on student diweesitl the role of Learner
Support Services in the Bradford student experie@delly, however, these two
chapters were in different sections of the book lacwlild not quite understand
why Platt’s contribution had been consigned toahe of the second part of the
book rather than following Marsh’s piece in thesfipart, which | feel would have
been more logical.

Cohen and Harvey's chapter discusses ‘next gepatddiarning spaces to fit the
changing profile of learners and the increasinghgide student population. They
include descriptions of some physical learning epamd | feel these descriptions
could have been enhanced by photographs or diagildrese is a dearth of
illustrative material in the text which is quiterde and demanding and could
have been broken up by the inclusion of more chtatdes and other
representations. When | refer to density and demémslis not an implied
criticism. It is inevitable, when a volume bringgéther a collection of shared
thoughts and perceptions from a variety of wortbyrses in a variety of writing
styles that the reader is challenged. The chalgngf some of our own thoughts
and perceptions is, indeed, one of the strengthisedbook and the editor,
Weaver, is to be congratulated on gathering toget®se thought-provoking
chapters.

The ‘whole student’ approach, involving supportgtgdents socially, physically
and academically is commendable. As Roberts anda8tein their very readable
chapter, quote Mclnnes et al (2000) on how persandlemotional issues can
have direct consequences for successful study.ew Realand case study is
offered by these authors and this is most welc@®és Brophy’s chapter giving a
European perspective of the integration of physacal virtual environments to
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support higher education learners and Brown anteR@id’s chapter focussing
on increasing student affairs’ sphere of influenidge inclusion of more
international case studies would have been appeecaand would have rendered
the text more relevant to a wider, internationaliance. The publisher’s blurb
does talk about interfacing with the global skifgenda and perhaps gives the
impression that the book takes a more internatipaedpective than it in fact
does.

The book makes a strong argument against the isigoitality and for a
collaborative environment of shared goals, learpagnerships and cross-service
tasks. This is commendable and shows a customemtated perspective typified
by LLS and other University support staff.

As | researcher, | found my appetite whetted by parpromise that we might
learn ‘from each other using research-informed a@agnes.” Whilst reading
successive chapters by Martin who describes resg@aogect in learners’ use of
technologies at Edge Hill and Atkins who lists scemamples of practical
pedagogical research and practitioner enquirylf tHat | wanted to know more
about these projects than | was told. | guess tlis @& on me to follow these up
since | am sure that the word limit imposed on axgmade it impossible to
include more details. Weaver and Levy’s concludihgpter redressed what |
perceived to be an imbalance and delivered wiabinised by highlighting the
‘transforming potential and outcomes that arisenimbedded models of critical
inquiry into learning and its support are emploged acted upon’. | suspect this
chapter and the book as a whole will inspire itgders to move from ‘artful
doing’ to ‘artful knowing'.

Pat Gannon-Leary
University of Northumbria
pat.gannon-leary@northumbria.ac.uk
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MCMENEMY, D., POULTER, A. and BURTON, P. F. A Handbook of
Ethical Practice: A Practical Guide to Dealing with Ethical Issuesin
Information and Library Work. Oxford: Chandos Publishing. 2007. (Chandos
Information Professional Series).

153 pages. | SBN: 9781843342304 (pbk); 9781843342311 (hbk); 1843342308
(pbk): 1843342316 (hbk). £39.95 (pbk)/£57.00 (hbk)

According to Garber, Hanssen and Walkowitz, etla¢a process of formulation
and self-questioning that continuously rearticiddieundaries, norms, selves and
“others”. The present time, they say, sees a rgoration of the intellectual field
of ethics (Garber, Hanssen and Walkowitz, 2000,x)i The latest study of its
application to the library and information professis McMenemy, Poulter and
Burton’sHandbook of Ethical Practice: A Practical Guide to Dealing with

Ethical Issuesin Information and Library Work (2007).

The prime purpose of McMenemy, Poulter and Burtdn@sk is to demonstrate
how wide-ranging the connections between ethicdiaratianship are. These
encompass the activities of selection and purcbas®terials, cataloguing and
classification, information delivery (are you respible for what is done with the
information that you supply?), intellectual progenights, digital rights
management, licensing, plagiarism, barriers to ss@acluding censorship and
internet filtering as well as physical and otherrieas), privacy (including data
protection), continuing professional development parson management. As the
book is fairly short (153 pp.), it does not go itikese areas in much detail but
mainly sees its role as raising the reader’s avem®nf how extensive the field is.
The discussion of these areas is illustrated kgveglt cases and examples, such as
Hauptman’s experiment whereby he requested infoom#&tom thirteen libraries
on how to create a bomb in order to find out howynaould comply with his
request (p.xiii), an experiment carried out in 1@ithough curiously relevant
today.

This, on its own, though, would not make tthandbook into “a practical guide”.
The practical nature of the work is demonstrated Isgries of case studies where
a scenario is presented to the reader, giving dirher, a variety of possible
ethical choices at the end. The case studies tigtinthe different topics covered
by the book. Thus one finds case studies relatinie ethics of information
supply, intellectual property, freedom of accessigey and acceptable use and
management of the self, the individual and the miggdion. Scenarios range from
a staff member allowing her own personal beliefaffect the nature of the
information that she delivers to incidents wherpycmht is deliberately ignored
to issues relating to how to support fellow stafmbers in a conflict situation.
The reader is then asked to select his or herpeefethical decision and is
directed to the section of the book where that@h@ discussed. Frustratingly,
the different choices for each case study are isotidsed consecutively so, if you
would like to read a discussion of all the variopsions, you have to page back
and forth to find them all.
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A section at the beginning of the book looks atdtiecal codes of the Library
Associations of America, Canada, the United Kingdtima Czech Republic,
Indonesia, the Philippines, Australia and New Zedlat establishes that most
Library Associations’ codes of ethics, unsurprigmgover similar areas of
concern.

The book is successful in drawing the reader'snéitia to the wide range of
ethical concerns that can impinge on the librany imfiormation professional’s
work. One does feel as though one is just skatusy the surface of these issues
though and that it would have been more satisfiied) some of these topics been
discussed in greater depths and presented in ghatprovided more of a
challenge to the reader’s intellect.
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PUGH, Lyndon. Change management in information services. 2nd ed.
Aldershot: Ashgate, 2007.

230 pages. | SBN 978-0-7546-4665-5. £55.00.

Context

Although a largely academic textbook in style, thiwk is recommended to
service managers wishing to engage staff in thega®of change. The focus of
the book is on the need for consultation, for featihg initiatives from front-line
staff, and obtaining ownership of new systems. Uimgerlying theme of the book
and essential starting point is that during perioidspid technological
development an information service needs to belyeadaptable and able to
adjust flexibly to the environment. Pugh rightlemdifies and discusses the role
of people in implementing the change and in acogptj as ultimately it is the
people within any organization that contributgdigortionately to either
success or failureChange management in information services examines the
possibilities and methods to engage enhanced lefslgpport from the
organization's membership. The book also demoesttaat employees can
become empowered in the entire process of chardjararultimately responsible
for the outcome of the change planning and impleatem. Pugh describes how
a change culture can be introduced and shows hevifepchanges can be made
acceptable to staff and users.

Readership

Though written for information service specialigte book deals with general
change management issues and covers a varietp@tasorganizational and
change theories, change strategies, processesatelanteam-work and
leadership role in change management, psychologiarige and skills.
Readership could include library & information swe students as well as those
interested in organizational change, possibly shglgublic services
administration up to MBA level.

Content

The book contains chapters on the nature of chalgaige theories; strategies;
processes and models; metaphors for organizastmstures; teams in change
management; leadership for change; psychologyarfigdy; and skills of change
management. This work is mainly an academic teeygh practitioners will also
find it useful, especially as there are referencesase studies throughout. The
case studies illustrate a variety of approachegtaeyshow failed as well as
successful change management initiatives and gigeldor the success factors
for the implementation of change. However, the ciisdies come with a
cautionary note as they may be seen to lack candedtil: “No particular
individuals or institutions formed the basis of tlaratives” (preface p.x).
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Usefulness

The book is good in discussing sections on leadeesid the skills required for
change management; the importance of relatingeosuas well as to staff as well
as the need for flexibility in management and maure. The book will be useful
to a manager who can bring his or her own expeei¢mt¢he ideas discussed.
Change management in information services is recommended for university
libraries, especially if they run librarianship anéormation science and/or
management programmes. However, the book is ausafyl addition to the
change management sectiorany library.

Simeon Moore MBA, LIS
Change Consultant.
Simeon.moor e@btinter net.com
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HARRIMAN, Joy H.P. Creating your library’s business plan: a how-to-db-
manual with samples on CD-ROM.ondon: Facet Publishing. 2008.

280 pages. | SBN 978-1-85604-656-5. Price £64.95

“When you know where you are and where you wagiotahen you can describe
how to get there.” As a basic definition of a s, it couldn’t be simpler, could
it? But as with any journey you might make, thera host of potential pitfalls
and dangers along the way. Are you driving, flyimglking or hitch-hiking? Are
you laden with baggage? Has your car been recsetiyced? Do you have
enough fuel? Does your route cross potentiallyilgotgrritory? And (for English
readers) what's the weather forecast?

Strategy and business planning is all about chlagtour way ahead and it’s all

the more important in these times of increasingetamty. This book sets out to
provide a clear step-by-step picture of what i®laed, to enable managers of
library and information services to understandglaaning process and to address
the issues that are an essential prerequisitesote@essful plan.

A large part of the book is taken up with exampleactual plans and the various
processes that these had to go through beforeinggitte final stage (much of
this documentation is also provided on the accolyipgrCD-ROM). These are
taken from a wide range of different library antbrmation services worldwide
(though sadly none from the UK academic sectod,ies immediately clear

from them that there is no single best approagiraducing the ideal business
plan. Indeed, there probably isn’t such a thingvitably, the approach taken will
vary according to the circumstances in which tlapé produced, and the
individual ethos of the organisation that productes

However, there are several basic processes th&brasaould be) common to
most successful plans. Many of these are concemtbddentifying and

clarifying the first two prerequisites in the quimda above — finding outhere

you are andwhere you want to go. This may sound obvious, but failure to
adequately address these two questions probabbyiatscfor much of the fog that
envelops many unsuccessful or poorly prepared bssiplans.

Having been fortunate enough earlier in my caredratve participated in a full
strategic planning process led by Sheila Corrallpuld strongly recommend
undertaking a SWOT analysis in the early stagesgfplan. The process of
identifying your service’s Strengths and Weaknessed the Opportunities and
Threats present in the environment in which it afes, is an invaluable first step
in understanding what is needed in your plan. Titenahe strengths of an
organisation are repeatedly underplayed, and dsrmit weaknesses brushed
under the carpet, leading to unrealistic expeatatmf what the staff can or should
be able to achieve.

The basic process involved in undertaking a SWQAlyais is covered in one
chapter of the book, along with worksheets (repceduwn the CD-ROM) and
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examples. If the questions suggested here (or stimdiar questions more
pertinent to the service’s particular circumstapees addressed thoroughly and
honestly, the answers they provide should leaddeter understanding of the
service and its current imperatives. Other chaptess in a similar manner with
different stages of the planning process, from dleisg your initial service
concept through to financial considerations androomcating the finished plan
(as opposed to filing and forgetting it!).

Business planning can be an onerous task for amagea, and it's one that
probably few of us approach with relish. | wouldeemmend this book for anyone
who seeks help with the process, or simply wanthotd better. The book does
require a thorough reading, and might perhaps bawefited from the inclusion
of a more simplified overview of the whole procéssquick reference. But it
should repay the effort invested in reading it. €kamples and worksheets on the
CD-ROM may save users an awful lot of work. | wooédition against the
temptation to follow the book’s precepts too slaiysLearn from it, and when
you come to write your own business plan adapt wihets to say to your own
particular circumstances. And, as with any othexusieent, don’t forget to add
just a dash of inspiration.

Mike Sharrocks
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